
Teacher Education Policy
Validation

Multi-stakeholder Workshop 

Juba, Wednesday 8th March to Friday 10th March, 2023.



Workshop Purpose:

To review the draft policy in light of the policy brief, own 
and institutional experiences and expertise.

Expected workshop outcome: 

Comments and suggested edits to 1st draft of policy 
collated and presented in a ‘final’ draft policy.
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Introductions
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•Organisation or Directorate and location

•Role





A new country

Curriculum Framework
South Sudan 

A new curriculum
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The South Sudanese Curriculum

Curriculum Framework
South Sudan 

South Sudan 

Subject Overviews

Syllabus Units
Primary 1­3
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What support and training do teachers 
need to be able to deliver the curriculum 

effectively?









Pre-Service Diploma
Pre-primary and Primary Certificate



In-service route to QTS based on pre-service syllabus





Monitoring and support
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Situation Analysis

Literature 
Review

Interviews 
with 

teachers

Interviews 
with 

NGOs

Interviews 
with MoE

Document 
analysis



Kennedy (2005) CPD Conceptual framework 

Literature 
Review



Tulu (2019) Case study: Ethiopian context

CPD failed because: 

• Lack of support from schools

• Lack of time to implement CPD activity

• Lack of trained CPD Mentors and facilitators

• Lack of teacher motivation and commitment

• Lack of budget and resources for implementation of CPD

Literature 
Review



Successful 
Teacher 

Education 
Policy

Links career 
and practice

Appropriate 
development

Subject 
specific

Reflect on 
ideas

Developmental 
not evaluative

Abakh et al. (2022): 

Literature 
Review



Redistribution
addressing inequalities

Recognition
respecting difference

Representation
ensuring participation

Reconciliation 
dealing with the legacies of the 
conflict

Novelli et al., 2014) 

Literature 
Review



Recommendations
1.CPD should be linked to career progression.

2.CPD should be focused particularly on newer teachers (within the first five years of their career) and, 
wherever possible, build on the themes set out in the content of the Pre-Service, Initial Teacher Training 
syllabus.

3.CPD should develop teacher skills and knowledge of pedagogical theories and challenges but wherever 
possible this should be within the context of specific subjects in the school curriculum.

4.CPD should be undertaken in the context of a framework of reflection and ongoing support, provided 
either by properly trained mentors either within the school or with close connections to the school.

5.CPD should not be designed or delivered as one-off event. It must be designed as part of a process of 
ongoing implementation and reflection with dialogue between the participant and their colleagues and 
mentors.

6.CPD should be a co-ordinated effort between stakeholders to limit repetition and build on successes. A 
systematic account of CPD programmes across the country should be developed to strengthen 
partnerships that and systems that continually seek to refine CPD.

7.Training for teachers should include dedicated, systematic approaches to monitoring and evaluation, 
ensuring that CPD is continually assessed so that it has the desired impact on learning.

8.Opportunities should be created to engage teachers in the design of CPD as well as the global debates 
about what CPD means and how it can be leveraged to support teachers professionally.

Popova et al. (2018) 
Literature 

Review



What do you 
NOT enjoy 
about teaching?

Low pay / delays in salaries

Large classes

Lack of times to do other things

Children not committed

Not feeling supported by country

Interviews 
with 

teachers



What do you enjoy and about teaching and why?

Gaining knowledge

‘when teaching you are not just teaching one person - ‘dividing your mind into the nation’

Prestige / social standing

Pupils are friendly > teacher feels good

Listening to students

‘develop my community’ 

Make children feel successful

Giving a good education / see students progressing well

To help improve the nation

To have knowledge – live well in community and society

Interviews 
with 

teachers



1) The Status of teachers, including qualification, retention and 
recruitment, salary and motivation.

2) Models of support for teachers from NGOs, including content, 
structures and certification.

3) Monitoring and evaluation of CPD, including follow-up activities, 
needs analyses and reporting.

4) The role of the Head Teacher including school-based and 
external support.

5) National structures and strategies for Teacher Education
including alignment, coherence, capacity and monitoring.

6) Impact of covid-19 on CPD including the effects on the workforce 
and communities.

Interviews 
with NGOs



The Education Act 2012 describes goals which rely heavily on an effective teaching workforce:

The education system in the Republic of South Sudan shall be directed towards meeting the following goals: 

a) Eradicate illiteracy, improve employability of young people and adults and promote lifelong learning for all citizens; 

b) Provide equitable access to learning opportunities for all citizens to redress the past inequalities in education provision; 

c) Achieve equity and promote gender equality and the advancement of the status of women; 

d) Contribute to the personal development of each learner and to the moral, social, cultural, political and economic 

development of the nation; 

e) Promote national unity and cohesion; 

f) Enhance the quality of education and encourage a culture of innovation and continuous school improvement and 

effectiveness; and 

g) Develop and promote a general scientific approach in education. General Education Act, 2012 Document 
analysis



Policy Brief

Who are we referring to?

What is at stake? What are the challenges?

Why a focus on Teacher Education?

What we are trying to achieve?

Situation Analysis

Quality Framework



Priory Areas to enhance and sustain the education workforce:

1. More qualified teachers

2. More female teachers

3. Strengthen systems for teacher training (NTTIs, faculty of education, CECs)

4. Tiered pre-service training aligned to the new curriculum: certificate, diploma, 

degree.

5. Inclusive, needs-based CPD and responsive In-Service Training

6. Co-ordinated efforts to strengthen the workforce

7. School leadership

8. A clear career structure for teachers   - qualification/accreditation and awards 

for specialisms



A Quality Framework for Teacher Education 
should be underpinned by values of:

• Inclusion and equity

• Compassion and Social Justice

• Collaboration and co-operation

• Respect and integrity

• Peace and tolerance



Design principles for Teacher Education:

• Support the well-being of teachers 

• Acknowledge the multi-faceted circumstances that teachers find themselves within

• Be evidence informed – literature and documents, inspection, field-work.

• Be rigorous with respect to monitoring, evaluation and review cycles

• Provide follow-up and on-going support for teachers 

• Be frequent and regular rather than ‘one-off’ in nature

• Commit to developing communities of practice

• Be aligned to the new curriculum – including competency-based pedagodgies

• Be based on the syllabi for the Pre-Service National Certificate, Diploma and 

Degree courses.

• Be based on professional standards for teachers

• Be anti-corruption

• Promote language development





www.curriculumfoundation.org
News and Events

http://www.curriculumfoundation.org/
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