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The Arts
The Arts contribute to the 
development of young people as:

ͻ	'ooĚ	�ŝtiǌenƐ

• Successful life-long learners

ͻ		�ƌeĂtiǀe	ĂnĚ	ƉƌoĚƵctiǀe	
individuals

•  Environmentally aware members  
of society

Teacher Guide for teaching  
and learning in The Arts
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1. Introduction
There is a new curriculum for schools and the 
syllabuses for all subjects from P1 to S4 have been 
revised.  The new syllabuses for all subjects are based 
on an active approach to learning which focuses on 
understanding, skills and the application of knowledge 
in practical situations.  It is therefore important that 
teachers involve children and young people in their 
own learning, providing practical learning activities 
in which learners can develop skills and a deeper 
understanding of the subject.

The Arts may not always have been seen as a priority, 
but the new curriculum emphasises their importance.  
The Arts have always been essentially practical with a 
need to involve learners actively.  

The new syllabuses set out this approach in some 
detail, and help teachers plan and ensure progression.  
However, the syllabuses are only words on a page.  
This Teacher Guidance Booklet is designed to help 
teachers turn those words into exciting, practical 
learning experiences. 

The arts (visual art, craft, music, dance and drama/
theatre) are a central element of South Sudan’s history 
and heritage. The new curriculum celebrates the 
variety of cultural traditions that learners will naturally 
experience within their communities outside of school 
but also aims to introduce them to styles, structures, 
methods and approaches they might not ordinarily 
encounter. The work of artists across all art forms and 
a range of cultures should be experienced, examined 
and celebrated as widely as possible.

When teaching the arts, we should aim:

•     To enable leaners to explore, clarify and express 
ideas, feelings and experiences through a range of 
arts activities

•     To provide aesthetic experiences and to develop 
aesthetic awareness across a range of art forms

•     To develop learners’ sensitivity to and enjoyment 
of visual, aural, tactile and spatial qualities in the 
environment

•      To enable learners to develop natural abilities and 
potential, to acquire techniques, and to practise the 
skills necessary for creative expression and for joyful 
participation in different art forms

•      To enable learners to see and to solve problems 
creatively through imaginative thinking and so 
encourage individuality and enterprise

•      To value the learner’s confidence and self-esteem 
through valuing self-expression

•       To foster a sense of excellence in and appreciation 
of the arts in local, regional, national and global 
contexts, both past and present

•      To foster a critical appreciation of the arts for 
personal fulfilment and enjoyment.

•      To promote and celebrate multi-cultural 
 co-existence to build a foundation for future 
generations. 

Enabling learners to explore, clarify and express 
ideas, feelings and experiences through a range 

of arts activities.

Teacher Guide for teaching  
and learning in The Arts
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The new Curriculum puts subjects into a wider 
context within the new Curriculum Framework.  This 
Framework sets overall aims for education along with 
a set of values and principles. It also introduces a 
set of ‘student competencies’ that apply to and are 
developed within all subjects.  All of this takes place 
within the context of the South Sudan heritage and 
culture.  This is illustrated in the diagram to the right. 

This booklet will help with this process. It should 
help make learning in The Arts exciting, engaging 
and enjoyable.  It should help make teaching the arts 
exciting, engaging and enjoyable too!

3. Rationale
The Arts is a source of inspiration for all. They provide 
contexts in which learners can learn to express their 
thoughts and emotions, use their imaginations, 
and develop creativity. They therefore make a 
key contribution to learners’ personal, emotional 
development and to their growth as confident 
individuals.

Participating in a range of art forms help young 
people become responsive, reflective, critical and 
appreciative. They discover the value of discipline and 
practice to improve, and, in responding to the work 
of others, they gain insights into different viewpoints, 
identities, traditions and cultures.

Using The Arts to develop an appreciation of 
South Sudanese Heritage and Culture.

2. The Curriculum Framework Values and Principles

Su
bj

ec
ts

South Sudanese culture and herigate

Student Competencies

The South Sudan
Curriculum
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4.1  Three approaches to arts education
The new Curriculum Framework facilitates three 
approaches to arts education:

•     Learning about the arts allows us to celebrate art   
   and artists.  Examples of historical and 
contemporary work can be used to develop 
learners’ understanding of how styles and 
techniques have been used to communicate ideas 
and concepts and how they might be incorporated 
into the work they produce during their time at 
school and in their adult lives.

•     Learning through the arts allows teachers to use  
art, craft, dance, drama and music as a powerful  
learning tool. The subjects draw on the rich wealth 
of culture, knowledge and skills of societies to 
promote a connected approach to learning in a 
range of  subject areas.

•    Learning in the arts allows for an examination 
of cultural perspectives. The arts make a vital 
contribution to the education of the whole child, 
both as subjects to be learnt and enjoyed in 
their own right and because they encourage and 
enrich learning in other subjects. The arts have 
traditionally been a powerful vehicle for education. 
There is a natural emphasis on learning by doing, 
stimulating imagination and developing critical 
and creative thinking skills and inter-personal 
skills and values. Introducing the arts into learning 
environments facilitates a balanced intellectual, 
emotional and psychological development of 
individuals and societies. 

4.2   Promoting a lifelong enjoyment of the 
arts

Learners should understand how they may progress 
their interests beyond the classroom to independently 
develop skills and interests and, potentially, become 
artists in their own right. Where possible, learners 
should experience visits to museums and galleries as 
well as theatre, dance and music performances. The 
work of artists within communities and villages should 
be celebrated and their skills shared.

4.3  Ensuring inclusion
Participation in the arts should be inclusive and not 
the domain of the gifted or talented. Units of work 
should incorporate a range of genres and styles 
that are grounded in performance and presentation 
opportunities. There should be an emphasis on 
independent enquiry and the promotion of each 
learner’s creative talents. For some, this will be in the 
planning and development of work, for others the 
performance or presentation of work whilst some 
will excel in responding and evaluating work they 
may have seen. Recognition should be given to the 
associated skills in each of these areas.

The units of work do not place ceilings on aspirations 
for progress and development. Through them, all 
learners, including those with particular skills, talents 
and interests and those with additional support 
needs, will have opportunities to nurture and develop 
their interests and skills.

Whilst room should be given to the development of 
skills and knowledge, due regard should also be given 
to the opportunity for children to play with their own 
ideas and to interpret these through their work.

The units of work for each year group set out this 
approach in some detail, and will help teachers plan 
and ensure progression.  However, the units are just 
words on a page. This Teacher Guidance Booklet 
is designed to help teachers turn those words into 
exciting, practical learning experiences. 

4.  Implications of the New Framework
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4.4  Student Competences
The Arts provide many opportunities for learners to develop skills and 
attitudes that lead to a set of competences that can apply in all subjects 
and throughout life. The development of the four competences in the 
Arts, enhances learning and enables young people to continue to learn, 
to adapt to change, and to cope with the challenges of life in the 21st 
Century.

Across all year groups, the syllabus incorporate the opportunity to 
develop student competencies. These are listed at the bottom of each 
Syllabus Unit in a box entitled: Contributions to the Competences. 
Examples are shown below:

4.5   Links between The Arts and the cross     
cutting issues

Peace Education, Environmental Awareness and 
Sustainability and Life Skills are considered so 
important that they are incorporated into all subjects 
in all years. It is important that leaners should 
understand these issues through different subjects, 
and the Arts provide many opportunities for this to 
happen as they often provide a context for learning, 
especially Environmental Awareness in the visual arts 
and Peace Education in the performance arts.

Peace Education

In P1 for example, learners are encouraged to share 
and take turns in games and activities and it hoped 
that by engaging in these things together, learners 
will develop their ability to tolerate and respect 
difference and diversity. Later in P5, learners explore 
human rights and gender equity which can often be 
illustrated through dance and discussed in dramatic 
activities and role play. By P8, as a result of a rage 
of experiences, learners should be able to identify 
examples of community art activities that could be 
used in different situations to promote peace and 
reconciliation. Another examples is here from P7:

The Arts  - Primary 2 Unit 1: Traditional Song and Dance

Contribution to the competencies:
�ƌŝticĂů	ĂnĚ	�ƌeĂtiǀe	ƚŚŝnŬŝnŐ͖	/ĚentiĨǇŝnŐ	ƚƌĂĚŝtionĂů	ƐonŐ	ĂnĚ	ĚĂnce	ĂnĚ	ďƵŝůĚ	ĚeƐcƌŝƉtionƐ	oĨ	ƚŚe	ƌeůeǀĂnƚ	ƐƚǇůeƐ
�oŵŵƵnŝcĂtion͗	SŚĂƌŝnŐ	ŝĚeĂƐ	oĨ	cƵůƚƵƌe	ĂnĚ	ŚeƌŝƚĂŐe	ƚŚƌoƵŐŚ	ƐonŐ	ĂnĚ	ĚĂnce
�oͲoƉeƌĂtion͗	�oŵƉĂƌe	ĂnĚ	ĂƉƉƌecŝĂƚe	ƚŚe	Ěŝīeƌence	ďeƚǁeen	ƉeƌĨoƌŵŝnŐ	ĂƐ	Ă	ŐƌoƵƉ	oƌ	ĂƐ	Ăn	ŝnĚŝǀŝĚƵĂů
�ƵůƚƵƌe͗	dĂŬŝnŐ	ƉƌŝĚe	ŝn	ƚŚe	Ăƌƚ	ĨoƌŵƐ	ƚŚĂƚ	Ăƌe	ƚƌĂĚŝtionĂů	ŝn	SoƵƚŚ	SƵĚĂn	ĂnĚ	ŝnƚeŐƌĂů	ƚo	cƵůƚƵƌe	ĂnĚ	ŚeƌŝƚĂŐe͘

The Arts  - Primary 7 Unit 3: Weaving

Contribution to the competencies:
�ƌŝticĂů	ĂnĚ	�ƌeĂtiǀe	ƚŚŝnŬŝnŐ͗	�ŚooƐŝnŐ	ĂƉƉƌoƉƌŝĂƚe	ŵĂƚeƌŝĂůƐ	ĂnĚ	ƚooůƐ	ƚo	ďe	ƵƐeĚ	Ĩoƌ	ǁeĂǀŝnŐ
�oŵŵƵnŝcĂtion͗	SŚĂƌŝnŐ	ǁŝƚŚ	oƚŚeƌ	ŝĚeĂƐ	ĂďoƵƚ	ƚŚe	ƋƵĂůŝƚǇ	oĨ	Ă	ƉƌoĚƵcƚ	ĂnĚ	ƐŚĂƌŝnŐ	ƚŚeŝƌ	ŝĚeĂƐ	Ĩoƌ	ƉĂƩeƌnƐ	ĂnĚ	ĚeƐŝŐn	ƚŚƌoƵŐŚ	
weaving
�ƵůƚƵƌe͗	>eĂƌnŝnŐ	ĂďoƵƚ	ƚƌĂĚŝtionĂů	cƌĂŌƐ	ĂnĚ	conƚƌŝďƵtinŐ	ƚo	SoƵƚŚ	SƵĚĂn	cƵůƚƵƌe	ƚŚƌoƵŐŚ	ƚŚe	ƉƌoĚƵction	oĨ	ƚŚeŝƌ	
oǁn	Ăƌƚ	ƉƌoĚƵctionƐ
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The Arts  - Primary 7 Unit 4: Graphic Design

Links to other subjects:
W�͗	�eǀeůoƉŝnŐ	coŵƉůeǆ	ƐeƋƵenceƐ	ĂnĚ	ƉĂƩeƌnƐ	ǁŝƚŚ	ƌeƉetitionƐ	ŝn	oƌĚeƌ	ƚo	ƉƌoĚƵce	Ă	ĚĂnce	Ɖŝece	Ĩoƌ	ƉeƌĨoƌŵĂnce
�nŐůŝƐŚ͗	�ƉƉůǇ	coŵƉůeǆ	ůĂnŐƵĂŐe	eůeŵenƚƐ	ƚo	ĂŝĚ	coŚeƐŝon	ĂnĚ	cƌeĂƚe	Ă	ǀĂƌŝeƚǇ	oĨ	eīecƚƐ	ǁŚŝůe	ĚeƐcƌŝďŝnŐ	Ěŝīeƌenƚ	 
art forms
WeĂce	�ĚƵcĂtion͗	�e	ĂǁĂƌe	oĨ	ƚŚe	ǁĂǇƐ	oĨ	ƉƌoŵotinŐ	ŐenĚeƌ	eƋƵŝƚǇ

The Arts  - Primary 5 Unit 2: Improvisation

Links to other subjects:
PE: Design and perform movements that combine a range of movements
SocŝĂů	SƚƵĚŝeƐ͗	ZeƐƉectinŐ	ŚƵŵĂn	ƌŝŐŚƚƐ	ĂnĚ	Śoǁ	ƚŚeƐe	cĂn	ďe	ƉƌoŵoƚeĚ	ƚŚƌoƵŐŚ	ŝŵƉƌoǀŝƐeĚ	ĚƌĂŵĂ
�nŐůŝƐŚ͗	�oŵƉƌeŚenĚ	ƚŚe	ŐŝƐƚ	oĨ	Ă	ƌĂnŐe	oĨ	ĂƵƚŚentic	ƉĂƐƐĂŐeƐ	ŝn	coŵƉůeǆ	ƐŝƚƵĂtionƐ	ĂnĚ	ƚƌĂnƐůĂƚe	ƚŚeƐe	ŝnƚo	ƉŝeceƐ	oĨ	ĚƌĂŵĂ
>ŝĨe	SŬŝůůƐ͗	�ŝƐcƵƐƐ	Ɖeeƌ	ƉƌeƐƐƵƌe	ĂnĚ	Śoǁ	ŝƚ	ĂīecƚƐ	cŚoŝceƐ	ƚŚeǇ	ŵĂŬe	ŝn	ůŝĨe

The Arts  - Primary 6 Unit 6: Pottery too!

Links to other subjects:
�nŐůŝƐŚ͗	'ŝǀe	Ă	ƉƌeƐenƚĂtion	ƚŚĂƚ	ĚeƐcƌŝďeƐ	ƚŚeŝƌ	Ăƌƚ	ǁoƌŬ	ƌeƐƉonĚŝnŐ	ƌeĂĚŝůǇ	ƚo	ƋƵeƐtionƐ
Social Studies: Appreciate the need to respect the views of others
Environment and Sustainability: Know how best sustainable use can be made of natural resources

Life Skills

Some aspects of Life Skills are already integrated into 
The Arts curriculum, but other aspects are described 
separately in Syllabus units in the box: Links to other 
subjects. The Arts provide opportunities for learners 
to talk about different emotions, including those 
associated with performance and presentations and 
the joys and of challenges of creating and observing 
new art forms.

In P1 Learners should be provided with opportunities 
to talk about what art forms  they like and dislike. 
They should gradually build on this so that by P4 
they are able to describe strategies for improving 
their own artistic abilities and those of others. By 
P7, learners should be provided with opportunities 
to describe personal development goals for their 
performance and contribution to the arts. Another 
example is provided here from P5:

Environment and Sustainability

Elements of Environment and Sustainability link well 
into The Arts. They provide an engaging context 
for learning in some cases, especially when the 
environment is considered as a stimulus for art 
forms as well as the fact that many materials in the 
environment can be used to create new art forms 
also. In P1 for example, the importance of identifying 

things in our surroundings can be used to influence 
shape, colour and sound and then in P5, natural 
resources can be used to further build creations of 
visual arts and crafts. Later in P7 and 8, there can be 
some discussions during drama and debates about 
how land is used in order to protect the biodiversity 
of the local environment. Another example is  
here in P6:
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4.6  Key elements of teaching and 
     learning
Learners’ arts experiences should be varied with 
teachers providing children with the opportunity 
to engage in a range of challenging, exciting and 
stimulating experiences which enable them to 
understand and manipulate art forms and to use them 
to develop an understanding of themselves within the 
world and to comment on their experience of it.

Our task as teachers is to create opportunities which 
will enable learners to interact with that world and to 
understand it more fully through their interaction so 
they may function more successfully in it. To maximise 
the potential of the arts, teachers should:

•   have a clear grasp of the educational role of the arts 
and an understanding of how children learn through 
the arts.

•   be personally interested in and familiar with at least 
one or two art forms.

•   be confident in encouraging creative work across 
the whole range of the arts.

•    be able to recognise and evaluate the artistic quality 
in children’s work.

Within a rich, supportive environment teachers will 
draw upon a skillful mix of approaches to promote a 
climate of creativity and innovation, including: 

•    active involvement in creative activities and 
performances 

•   tasks or performance opportunities which require a 
creative response 

•   opportunities to perform or present to an audience

•    partnerships with professional performers or artists 
and other creative adults 

•   raising awareness of contemporary culture and 
connecting with young people’s experiences

•   both collaborative and independent learning

•   establishing links within the expressive arts subjects 
and with the wider curriculum

•   opportunities to analyse, explore and reflect. 

Appreciating art work promotes understanding 
of the inherent qualities in art works and 

aesthetic enjoyment.
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The four strands in The Arts are:

•  Visual Arts & Craft

•  Music and Dance

•  Drama

•  Critical Appreciation of the Arts 

The framework provides children and young people 
with opportunities to be creative and imaginative, to 
experience inspiration and enjoyment and to develop 
skills in each of the strands. Participation enables 
children and young people to enjoy the energy and 
excitement of performing and presenting for different 
audiences and of being part of an audience for others.

The experiences and outcomes from each subject 
strand are complementary and interrelated and 
should be considered together when planning for 
learning.

The framework promotes a balance between 
expression and the child’s need to experience and 
respond to the visual arts & craft, to music and to 
drama.

Visual Arts & Craft

The units of work provide a foundation for interrelated 
making activities and for looking at and responding to 
existing art work. They present a range of activities in 
perceiving, exploring, responding to and appreciating 
the visual world.

Making art involves two and three-dimensional work 
in a range of media. Appreciating art work promotes 
understanding of the inherent qualities in art works 
and aesthetic enjoyment. Within this strand the 
expressive or making activities are balanced with 
opportunities to see and to make a personal response 
to visual art forms of different styles, periods and 
cultures. Regional craft traditions and their modern 
developments, as part of the national heritage, are 
among those art forms.

Music and Dance

The music and dance strand comprises opportunities 
to listen and respond, perform, choreograph and 
compose. Learners are encouraged to listen with 
attention to sounds in the environment and gradually 
to become aware of how sound is organised in music. 
Performance incorporates a balance of singing and 
instrumental playing of his/her own work and the 
work of others. Ways of using sound are explored in 
composing, both with the voice and with a widening 
range of musical instruments. Performance is 
balanced with opportunities to hear and to make a 
personal response to music of different styles, periods 
and cultures, including the South Sudanese repertoire 
in its varied national and regional forms.

Dance provides learners with opportunities to 
organise and develop his/her natural enjoyment 
of expressive movement in dance form. Through 
dance, learners are encouraged to explore and 
experiment with a variety of body movements and to 
communicate a range of moods and feelings. The units 
of work for dance suggest activities in the exploration, 
creation and performance of dance and in developing 
understanding of dance forms.

Drama

The drama curriculum comprises interrelated activities 
which explore feelings, knowledge and ideas, leading 
to understanding. It explores themes and issues, 
creates a safe context in which to do so, and provides 
for opportunities to reflect on the insights gained in 
the process. It draws on the knowledge, interests and 
enthusiasms of the child. In drama, learners explore 
the motivations and the relationships between 
people that exist in a real, imagined or historical 
context, to help him/her understand the world. 
learners are encouraged to make decisions and to 
take responsibility for those decisions within the safe 
context of the drama.

Critical Appreciation of the arts

The majority of arts activities involve creating 
and presenting and are practical and experiential. 
Evaluating and appreciating are an integral part of the 
creative process and are linked to developing creative 
skills, knowledge and understanding and enhancing 
enjoyment.

5. The Subject Strands
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Making a personal response to music of different 
styles, periods and cultures, including the South 

Sudanese repertoire in its varied national and 
regional forms.

“Assessment is the process of gathering 
and discussing information from multiple 
and diverse sources in order to develop a 

deep understanding of what students know, 
understand, and can do with their knowledge 

as a result of their educational experiences; the 
process culminates when assessment results are 

used to improve subsequent learning.”

Assessing Student Learning: Huba and Freed 
2000

6. Progression and Assessment

Assessment in the arts should take account of all 
aspects of learning and achievement. This includes, 
not only what learners make and create, but also how 
they make it, what skills they acquire and what they 
know about the tools, techniques and materials they 
use. Assessment should also take account of what they 
know about the world of the arts which places their 
own work in the wider cultural context and their ability 
to respond to the work of others and reflect upon the 
work they produce themselves. 

Assessment and progression should build a profile of 
achievement across four key areas:

1.  The learner’s ability to generate ideas: complexity, 
research, observation, originality, perception, 
aspiration, creativity.

2.  The learner’s ability to make: technique, skill, control, 
complexity, mastery, quality, judgement, creativity.

3.  The learner’s ability to evaluate: judgement, 
autonomy, independence, perception, subtlety.

4.  The learner’s experiences of art forms: breadth, 
contexual understanding, explanation, judgement.
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How do we find the opportunity to make formative 
assessments?

School-based formative assessment is a part of the 
normal teaching and learning process, and so the 
assessment opportunities will also occur during this 
normal process.  It is not something that needs to be 
added on after learning; it is an integral part of it.

These opportunities occur in three forms. These are 
usually called:

•   Observation – watching students working (good for  
assessing skills)

•   Conversation – asking questions and talking to 
students (good for assessing knowledge and 
understanding)

•   Product – appraising the student’s work.  This 
could include their writing, science report, maths 
calculation, presentation, map, diagram, model, 
drawing, painting etc.  (good for more considered 
analysis of knowledge and understanding, but less 
useful for most skills)

In this context, a “product” is seen as something 
physical and permanent that the teacher can keep and 
look at, not something that the student says.

When all three are used, the information can be 
checked against the other two forms of assessment 
opportunity.  This is often referred to as “triangulation”.

The Arts Primary 6 Unit 1: Elements of Composition

Assessment Opportunity (from the Learn About section)

deĂcŚeƌƐ	ƐŚoƵůĚ	oďƐeƌǀe	ůeĂƌneƌƐ	eǆƉůoƌŝnŐ	ŵƵƐŝcĂů	coŵƉoƐŝtionƐ	ĂnĚ	noƚe	Śoǁ	ƐƵcceƐƐĨƵůůǇ	ƚŚeǇ	Ăƌe	Ăďůe	ƚo	ŝĚentiĨǇ	ŬeǇ	ĨeĂƚƵƌeƐ	
oĨ	ƐƚǇůe	ĂnĚ	ƐƚƌƵcƚƵƌe͘;KďƐeƌǀĂtionͿ
deĂcŚeƌƐ	ƐŚoƵůĚ	ĂƐŬ	ůeĂneƌƐ	ĂďoƵƚ	Śoǁ	ƚŚeǇ	coƵůĚ	ƵƐe	Ěŝīeƌenƚ	ĂƐƉecƚƐ	oĨ	coŵƉoƐŝtion	ŝn	oǁn	coŵƉoƐŝtionƐ	ĂnĚ	ǁŚǇ	ƚŚeƐe	
eůeŵenƚƐ	ŚĂǀe	ďeen	ƐeůecƚeĚ͘;�onǀeƌƐĂtionͿ
deĂcŚeƌƐ	ƐŚoƵůĚ	coůůecƚ	noƚĂtionƐ	ƚŚĂƚ	ĚeƐcƌŝďe	oǁn	coŵƉoƐŝtionƐ	ĂnĚ	eǆƉůoƌe	Śoǁ	eīectiǀeůǇ	eůeŵenƚƐ	oĨ	coŵƉoƐŝtion	ƌeŇecƚ	
eǆŝƐtinŐ	ƐƚƌƵcƚƵƌeƐ	ĂnĚ	ƐƚǇůeƐ͘	;WƌoĚƵcƚͿ

Learning Outcome Assessment Criteria (what the teacher need to look for)

ͻ			 <noǁ	ĂďoƵƚ	ƐƚƌƵcƚƵƌeƐ	oĨ	coŵƉoƐŝtion
ͻ				 �ǆƉůoƌe	ƐƚƌƵcƚƵƌeƐ	oĨ		ŵƵƐŝcĂů			coŵƉoƐŝtion

The student is able to describe and explain at least two structures of 
composition.
The students is able to identify features of compositional techniques In a 
range of musical pieces.
The student is able to demonstrate compositional techniques in own 
compositions.

Triangulation

ConversationProduct 

Triangulation of assessment opportunities

Observation

To find these opportunities, look at the ‘Learn About’ 
sections of the syllabus units.  These describe the 
learning that is expected and in doing so they set 
out a range of opportunities for the three forms                      
of opportunity.

Here is an example of how we could set out the Assessment Opportunities and the Assessment Criteria in a table:
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How to use Syllabus Units

The Syllabus Units, drawn from the Syllabus 
and Subject Overviews, provide a more detailed 
description of learning.

In The Arts there are between 4 and 6 Syllabus Units 
for each year which should then be divided into a 
series of lessons and activities as illustrated in this 
diagram. Over a school year of 36 weeks, each unit 
should provide learning for between 7 and 12 weeks 
therefore.

Each Syllabus Unit should be split into a series of lessons (L).                                                                                         
Each lesson should then be divided into a range of learning activities. (A).

Subject Overviews – The Arts Syllabus

Syllabus Unit Syllabus Unit Syllabus Unit Syllabus Unit

L L L L L L L L L L L

A A A A A A A A A A A A A A A A A A A A A A A A A
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In order to prepare this summary of learning, the 
teacher needs to consider all aspects of the Syllabus 
Unit: The ‘story’ of the unit in the Learn About 
Section, The Learning Outcomes, Links to other 
subjects, Contributions to Student Competences. 

The Key Inquiry questions provide a useful starting 
point for shaping learning and teachers should plan 
for these questions to be explored and answered 
during the course of the unit.

During a school week, there are between 3 and 4 
lessons in The Arts lasting either 35 or 40 minutes 
each according to the year. The table to the right 
is taken from the Curriculum Framework and       
describes this.

So in P1 – 3, each week there will be 3 lessons in The Arts, each lasting 35 minutes. Using the Unit 
Breakdown for Unit 3 from P3 above then for example, learning in Week One could consist of: 

Lesson One: Discuss as a whole class and then in groups, different examples of plays seen                          
in the community. 

Lesson Two: In groups, learners work to present different examples of topics or themes for        
community plays.

Lesson Three: Learners work in pairs to consider and describe to others, significant issues in own 
communities that could be explored through drama

Primary School (Number of periods each week)

P1-3 P4 P5-8

National Language 5 5 3

English 7 7 5

Maths 6 6 5

Science 4 5 5

Social Studies 4 5 5

The Arts 3 4 4

RE 3 4 3

PE 3 4 3

Arabic 5

School Programmes 2

Total 35 40 40

Time per lesson 35 40 40

The Arts:  Primary 3              Unit 3: Drama in our Community

teeŬ	1 >eĂƌneƌƐ	Ăƌe	ŝnƚƌoĚƵceĚ	ƚo	coŵŵƵnŝƚǇ	ƉeƌĨoƌŵĂnceƐ	ĂnĚ	ƉůĂǇƐ͘	dŚeǇ	conƐŝĚeƌ	ǁŚǇ	ǁe	ƉeƌĨoƌŵͬƌeͲenĂcƚ	Ĩoƌ	
oƚŚeƌƐ͘

teeŬ	Ϯ >eĂƌneƌƐ	ƚŚŝnŬ	ĂďoƵƚ	ƚŚeŝƌ	ůŝǀeƐ͕	ĚĂǇƐ	ĂnĚ	coŵŵƵnŝƚǇ͘	dŚeǇ	ƌeenĂcƚͬƌecƌeĂƚe	ƚŚeƐe	eǀenƚƐ	ĂnĚ	ƐŝƚƵĂtionƐ	ƵƐŝnŐ	
ďĂƐŝc	ƉeƌĨoƌŵĂnce	ƐƚƌƵcƚƵƌeƐ͘

teeŬ	ϯ >eĂƌneƌƐ	conƐŝĚeƌ	cŚĂƌĂcƚeƌ	ĂnĚ	Śoǁ	ƚŚeǇ	cĂn	ƵƐe	ƚŚeŝƌ	ďoĚŝeƐ	ĂnĚ	ǀoŝceƐ	ƚo	ƐenƐŝtiǀeůǇ	ĚeƉŝcƚ	Ă	ƌĂnŐe	oĨ	
ƉeƌƐonĂůŝtieƐ	ƚŚeǇ	ŬnoǁͬŝŵĂŐŝne͘	dŚeǇ	eǆƉůoƌe	Ěŝīeƌenƚ	cŚĂƌĂcƚeƌ	ƚǇƉeƐ	ĂnĚ	ŝnƚƌoĚƵce	ĚŝĂůoŐƵe	ŝnƚo	ƚŚeŝƌ	ǁoƌŬ͘

teeŬ	ϰ >eĂƌneƌƐ	conƐŝĚeƌ	ĂƐƉecƚƐ	oĨ	ƚŚeŝƌ	coŵŵƵnŝƚǇ	ƚŚeǇ	ĂƉƉƌecŝĂƚe	ĂnĚ	enũoǇ͘	dŚeǇ	ƚŚŝnŬ	ĂďoƵƚ	ƚŚe	ƐƚoƌŝeƐ	ƚŚeǇ	ǁoƵůĚ	
ůŝŬe	ƚo	ƐŚĂƌe	ĂnĚ	ceůeďƌĂƚe͘	dŚeǇ	ĚeǀeůoƉ	ƚŚeƐe	ƐƚoƌŝeƐ	ŝnƚo	Ă	ceůeďƌĂƚoƌǇ	ƉeƌĨoƌŵĂnce͘

teeŬ	ϱ >eĂƌneƌƐ	conƐŝĚeƌ	ŝƐƐƵeƐ	ƚŚĂƚ	Ăƌe	ŝŵƉoƌƚĂnƚ	ƚo	ƚŚeŝƌ	coŵŵƵnŝƚǇ͘	dŚeǇ	ƵƐe	Ɛoŵe	oĨ	ƚŚe	ĂƉƉƌoĂcŚeƐ	ƉƌĂcticeĚ	
ƉƌeǀŝoƵƐůǇ	ƚo	conƐŝĚeƌ	Śoǁ	ƚŚeǇ	ŵŝŐŚƚ	ƉƌeƐenƚ	ƚŚeƐe	ŝƐƐƵeƐ	ƚo	ƉeoƉůe	oƵƚƐŝĚe	oĨ	oƵƌ	coŵŵƵnŝƚǇ͘

teeŬ	ϲ >eĂƌneƌƐ	conƐŝĚeƌ	ƐoůƵtionƐ	ƚo	ƚŚe	ŝƐƐƵeƐ	ƚŚeŝƌ	coŵŵƵnŝƚǇ	ĨĂceƐ͘	dŚeǇ	eǆƉůoƌe	ƉoƐƐŝďůe	ƐoůƵtionƐ	ƚŚƌoƵŐŚ	Ă	ƌĂnŐe	
oĨ	eǆƉůoƌĂƚoƌǇ	ĚƌĂŵĂ	ĂctiǀŝtieƐ͘

teeŬ	ϳ >eĂƌneƌƐ	ƌeĮne	ŝĚeĂƐ	ŝnƚo	Ă	ƉeƌĨoƌŵĂnce	ƚŚĂƚ	ŝĚentiĮeƐ	ŝƐƐƵeƐ	ĂnĚ	cŚĂůůenŐeƐ	ĂnĚ	ƉƌoǀŝĚeƐ	ƐoůƵtionƐ͘

teeŬ	ϴ dŚe	ƉeƌĨoƌŵĂnceƐ	Ăƌe	ƉƌeƐenƚeĚ	ƚo	ƚŚe	coŵŵƵnŝƚǇͬoƚŚeƌ	cůĂƐƐeƐ͘

The teacher will need to plan an outline of learning for each Syllabus Unit over a series of weeks in order to 
ensure all the learning necessary is covered.

Here is an example of a Unit Breakdown:
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Here is the Full P3 Unit 3. It provides the context for the Unit Breakdown above.

The Arts  - Primary 3 Unit 1: Songs and Dance of the World

Learn about <eǇ	ŝnƋƵŝƌǇ	ƋƵeƐtionƐ

>eĂƌneƌƐ	ƐŚoƵůĚ	ǁoƌŬ	ŝn	ŐƌoƵƉƐ	ĂnĚ	ŝnĚŝǀŝĚƵĂůůǇ	ƚo	ƐŝnŐ	ĂnĚ	ĚĂnce	ƚŚeŝƌ	oǁn	
ƚƌĂĚŝtionĂů	ŵƵƐŝc	ĂnĚ	ƚŚoƐe	Ĩƌoŵ	oƚŚeƌ	cƵůƚƵƌeƐ	ǁŝƚŚŝn	ĂnĚ	oƵƚƐŝĚe	SoƵƚŚ	SƵĚĂn͘	dŚeǇ	
ƐŚoƵůĚ	ƚƌǇ	ƚo	ŝĚentiĨǇ	Ěŝīeƌenƚ	ĨeĂƚƵƌeƐ	oĨ	ƚŚeƐe	ƐonŐƐ	ůooŬŝnŐ	Ĩoƌ	ƉĂƩeƌnƐ	ŝn	ŵeůoĚǇ	
ĂnĚ	ƌŚǇƚŚŵ	ĂƐ	ǁeůů	ĂƐ	ĚŝƐtinctiǀe	ƐƚǇůeƐ	ĂnĚ	tiŵďƌeƐ͘		

dŚeǇ	ƐŚoƵůĚ	ďƵŝůĚ	on	ƚŚeŝƌ	ĂccoŵƉĂnǇŝnŐ	ƐŬŝůůƐ	ƚo	ĂĚĚ	ƚeǆƚƵƌe	ĂnĚ	ƌeƉeĂƚeĚ	ƌŚǇƚŚŵƐ	
;oƐtinĂƚoƐͿ	ƚo	ƐƵƉƉoƌƚ	ƚŚeŝƌ	ƐonŐƐ͕	ƵƐŝnŐ	Ă	ƌĂnŐe	oĨ	ƉeƌcƵƐƐŝon	ŝnƐƚƌƵŵenƚƐ͘	dŚeǇ	
ƐŚoƵůĚ	ůooŬ	Ĩoƌ	Ěŝīeƌenƚ	ǁĂǇƐ	oĨ	ƉůĂǇŝnŐ	eĂcŚ	ŝnƐƚƌƵŵenƚ	ŝn	oƌĚeƌ	ƚo	ďƵŝůĚ	Ă	ǁŝĚe	
ƌĂnŐe	oĨ	ƐoƵnĚƐ	ƚo	ƐƵŝƚ	eĂcŚ	ƐonŐ͘

>eĂƌneƌƐ	ƐŚoƵůĚ	ĨƵƌƚŚeƌ	ĚeǀeůoƉ	ƚŚeŝƌ	ƵnĚeƌƐƚĂnĚŝnŐ	oĨ	ƚƌĂĚŝtionĂů	ŵƵƐŝc	ďǇ	ƌeǀŝƐŝnŐ	
ƚƌĂĚŝtionĂů	ĚĂnceƐ	Ĩƌoŵ	WϮ	ĂnĚ	ĚeǀeůoƉ	ƚŚeƐe	ŝnƚo	ŵoƌe	coŵƉůeǆ	ƐeƋƵenceƐ	oĨ	
ŵoǀeŵenƚ͘	

>eĂƌneƌƐ	ƐŚoƵůĚ	continƵe	ƚo	coŵƉĂƌe	ĂnĚ	conƚƌĂƐƚ	ĂƌtiƐtic	ǁoƌŬƐ	ĂnĚ	ƉeƌĨoƌŵĂnceƐ	
ǁŝƚŚ	ƚŚe	Ăŝŵ	oĨ	ŝŵƉƌoǀŝnŐ	ƚŚeŝƌ	oǁn	ǁoƌŬ	Ɛo	ƚŚĂƚ	ŝƚ	ŝƐ	ŝncƌeĂƐŝnŐůǇ	ĂccƵƌĂƚe	ĂnĚ	
ƐƚǇůŝƐtic͘

•   Why is it necessary to sing and dance 
ƚƌĂĚŝtionĂů	ƐonŐƐ	Ĩƌoŵ	oƚŚeƌ	cƵůƚƵƌeƐ	
within and outside south Sudan?

•   Describe some of the features of 
ƚƌĂĚŝtionĂů	ƐonŐƐ	Ĩƌoŵ	ĂnoƚŚeƌ	
cƵůƚƵƌe͘

•    Explain how percussion instruments 
cĂn	ďe	ƵƐeĚ	ƚo	cƌeĂƚe	ƐƉecŝĮc	eīecƚƐ	
ŝn	ŵƵƐŝc͘

•    What styles of song do you prefer to 
sing and why?

ͻ			 	,oǁ	cĂn	ǇoƵƌ	ŵƵƐŝc	ŵĂŬŝnŐ	ĂnĚ	
ĚĂnce	ƐeƋƵenceƐ	ďe	ŝŵƉƌoǀeĚ	ƚo	
ƌeŇecƚ	ŵoƌe	cůeĂƌůǇ	ƚƌĂĚŝtionĂů	ƚĂůeƐ͍

LEARNING OUTCOMES

Knowledge and understanding Skills Attitudes

ͻ	 	/ĚentiĨǇ	ĨeĂƚƵƌeƐ	oĨ	ƚƌĂĚŝtionĂů	ƐonŐ	
and dance from South Sudan and 
other cultures

•  Describe way of playing a range of 
percussion instruments to enhance 
song and dance performances

•  Know how to help others improve 
ƚŚeŝƌ	ĂƌtiƐtic	ǁoƌŬ

ͻ	 WeƌĨoƌŵ	ƚƌĂĚŝtionĂů	ƐonŐƐ	ĂnĚ	ĚĂnceƐ

•   Explore how to use percussion 
instruments in a range of ways to 
produce a range of sounds

ͻ	 	/nǀeƐtiŐĂƚe	ĨeĂƚƵƌeƐ	oĨ	ƚƌĂĚŝtionĂů	ŵƵƐŝc	
from other cultureswww

ͻ		 �nũoǇ	ƉeƌĨoƌŵŝnŐ		ƚƌĂĚŝtionĂů	ŵƵƐŝc
ͻ			 	�ƉƉƌecŝĂƚe	ƚŚe	ďeneĮƚƐ	oĨ	ŐƌoƵƉ	

performances 
ͻ			 	SŚoǁ	ƌeƐƉecƚ	Ĩoƌ	ƚŚe	ƚƌĂĚŝtionĂů	ŵƵƐŝc	

from within and outside south Sudan 
ͻ		 	�ƉƉƌecŝĂƚe	ƚŚe	ƌoůe	ƚŚĂƚ	ƚƌĂĚŝtionĂů	Ăƌƚ	

ĨoƌŵƐ	ŚĂǀe	on	cƵůƚƵƌe	ĂnĚ	nĂtionĂů	
ŝĚentiƚǇ

Contribution to the competencies:

�ƌŝticĂů	ĂnĚ	�ƌeĂtiǀe	ƚŚŝnŬŝnŐ͗	�oŵƉĂƌe	ĂnĚ	conƚƌĂƐƚ	ƚƌĂĚŝtionĂů	ŵƵƐŝc	Ĩƌoŵ	ĂƌoƵnĚ	ƚŚe	ǁoƌůĚ

�oŵŵƵnŝcĂtion͗	hƐŝnŐ	ŵƵƐŝc	ĂnĚ	ĚĂnce	ƚo	coŵŵƵnŝcĂƚe	ŝĚeĂƐ	ĂďoƵƚ	cƵůƚƵƌe	ĂnĚ	ŚeƌŝƚĂŐe	coŚeƌenƚůǇ

�oͲoƉeƌĂtion͗	toƌŬŝnŐ	ǁŝƚŚ	oƚŚeƌƐ	ƚo	ǁoƌŬ	ƚoǁĂƌĚƐ	ŐooĚ	ƉeƌĨoƌŵĂnceƐ	oĨ	ƚƌĂĚŝtionĂů	ŵƵƐŝc

�ƵůƚƵƌe͗	�ƉƉƌecŝĂtinŐ	ƚŚe	ƌoůe	ƚŚĂƚ	ĂƌtiƐtic	ǁoƌŬƐ	ŚĂǀe	ŝn	ĚeƐcƌŝďŝnŐ	cƵůƚƵƌe	ĂnĚ	ŚeƌŝƚĂŐe

Links to other subjects:

W�͗	�ŚĂnŐe	ƌŚǇƚŚŵ	ĂnĚ	ƐƉeeĚ	oĨ	ŵoǀeŵenƚƐ	ŝŵĂŐŝnĂtiǀeůǇ	ŝn	ĚĂnce	ŝn	oƌĚeƌ	ƚo	ƌeŇecƚ	Ă	ƐƚoƌǇ	oƌ	ŝĚeĂ

Social Studies: Describing the ways of African people from the past through song and dance

>ĂnŐƵĂŐeƐ͗	hnĚeƌƐƚĂnĚ	ƚŚe	ŵĂŝn	ƉoŝnƚƐ	oĨ	ƐƚoƌŝeƐ	ŝn	ƐonŐ	ĂnĚ	eǆƉƌeƐƐ	ƉƌeĨeƌenceƐ	Ĩoƌ	ǁŚĂƚ	ƚŚeǇ	enũoǇ	ƐŝnŐŝnŐ	ĂďoƵƚ
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Further examples of Unit Breakdowns are at the end 
of this section within the Teacher Guidance for The 
Arts.

Lesson Formats

It is recommended that each lesson in The Arts 
includes an activity or discussion in order for learners 
to critically appreciate a variety of art forms. This is 
an important aspect of the way The Arts contribute 
to the overall aims of the curriculum. This could be 
done in a number of ways: 

Questions and answers at the beginning and/or end 
of the lesson about a particular aspect of the art form 
explored in the lesson; 

Frequent references and questions about the quality 
of a particular art form  as the lesson progresses; 

Critical Appreciation as the focus for a lesson – 
perhaps by studying and comparing a variety of art 
forms or a range of art forms in one area.

Each lesson should involve a degree of the following 
elements of development in order to enhance 
progression and promote the value of student 
competences:

•    Investigate - find out about how similar artistic 
works were done 

•   Design - develop their own ideas and try them out

•  Create - produce their own artistic work

•    Evaluate - think critically about the effectiveness of 
their work

Progression comes from the increasingly complex 
context to which the process is applied within each 
aspect of Arts Education.

As described in the table at the top of this section, 
each Arts lesson should incorporate a variety of 
activities. These will vary according to the content 
and focus of the lesson but should include:

A variety of activities to develop an appreciation of 
the Arts;

A mix of individual, paired, group and whole class 
work as appropriate;

A variety of opportunities to create new / own art 
forms;

A variety of opportunities to explore and compare 
existing art forms from local, regional, national and 
international artists that vary in significance and 
dates of composition.

A variety of activities that link the arts into other 
areas of the curriculum as described in the Study 
Unit.

Syllabus Units across a year

It is recommended that some of the Syllabus Units 
are split and spread across a year in order to provide 
a balanced experience of The Arts.

In Primary 3 for example, Traditional Songs and 
Dances (Unit 4) could be split into 5 sections in order 
for them to provide a shorter introduction to each of 
the other units. 

It is up to the teacher to decide how the Syllabus 
should be organised. They should take account of 
school facilities, numbers of learners in year groups 
and other significant contributing factors to the 
school year including national and community events.

The tables below list the Units in each year group. 
Links to cross cutting Issues are included as these 
form a feature of learning in all subjects.
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Primary 1

Unit Title Links

1 Singing songs Peace Education

2 Accompany me! Peace Education;  
Life Skills

3 Beginning to role-play Peace Education

4 Stories to share Peace Education;  
Life Skills

5 Models and materials

6 Patterns and pictures

Primary 5

Unit Title Links

1 Tune it! Peace Education

2 Improvisation  Life Skills

3 Dramatic narratives Peace Education;  
Life Skills

4 Refining skills for art Life Skills

5 Sculpture Environment and 
Sustainability

Primary 2

Unit Title Links

1 Traditional song and 
dance

Peace Education

2 Creating an event Peace Education

3 Creating characters Peace Education

4 My pictures Peace Education

5 Traditional crafts and 
techniques

Primary 6

Unit Title Links

1 Elements of  
composition

Life Skills  

2 Perform it! Peace Education

3 What’s the situation? Life Skills  

4 Developing roles Peace Education

5 In perspective Life Skills  

6 Pottery too Environment and 
Sustainability

Primary 3

Unit Title Links

1 Songs and dance of the 
world

Peace Studies

2 Starting to compose

3 Drama in our  
community

Life Skills

4 Traditional songs and 
dance

Peace Studies

5 Imaging and create

Primary 7

Unit Title Links

1 In concert Peace Education

2 Characters work togeth-
er

Life Skills

3 Weaving Environment and 
Sustainability

4 Graphic design Life Skills

Primary 4

Unit Title Links

1 Tuneful  
accompaniments

Life Skills

2 Sounds and symbols Life Skills

3 Express yourself The Environment and 
Sustainability

4 Verbal or non-verbal 
communication

Peace Skills

5 Models and materials Life Skills

6 Pottery Life Skills

Primary 8

Unit Title Links

1 Musical Language Life Skills

2 Exploring dramatic forms Peace Education

3 Writing scripts The Environment and 
Sustainability

4 Refine and design Life Skills

5 Exhibitions Life Skills
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Further Examples of Unit Breakdowns:

The Arts:  Primary 2              Unit 4: My Pictures

teeŬ	1 >eĂƌneƌƐ	Ăƌe	ŝnƚƌoĚƵceĚ	ƚo	Ă	ƌĂnŐe	oĨ	Ăƌƚ	cƌeĂƚeĚ	ďǇ	oƚŚeƌ	ƉeoƉůe	ĂnĚ	encoƵƌĂŐeĚ	ƚo	conƐŝĚeƌ	ƚŚe	coŵƉoƐŝtionĂů	
ĂnĚ	ƐƚǇůŝƐtic	cŚoŝceƐ	ŵĂĚe	ďǇ	ƚŚe	ĂƌtiƐƚ͘

teeŬ	Ϯ Learners consider aspects of their surroundings and environment they might use to create their own pictures 
ĂnĚ	ĚeƐŝŐnƐ͘

teeŬ	ϯ >eĂƌneƌƐ	ƌeŇecƚ	ƵƉon	ƚŚe	ƌĂnŐe	oĨ	ŵĂƚeƌŝĂůƐ	ŝnƚƌoĚƵceĚ	ŝn	W1	ƚo	ĚecŝĚe	ǁŚŝcŚ	ŵĂƚeƌŝĂů	ƚŚeǇ	ǁoƵůĚ	ůŝŬe	ƚo	ƵƐe	ƚo	
cƌeĂƚe	Ă	ƉŝcƚƵƌe͘

teeŬ	ϰ KƚŚeƌ	ĂƐƉecƚƐ	oĨ	ƚŚeŝƌ	ƐƵƌƌoƵnĚŝnŐƐͬenǀŝƌonŵenƚ	Ăƌe	ƐeůecƚeĚ	Ĩoƌ	ƚŚeŵ	ƚo	cƌeĂƚe	neǁ	ĚeƐŝŐnƐ	ĂnĚ	ƉŝcƚƵƌeƐ	ƵƐŝnŐ	
Ěŝīeƌenƚ	ŵĂƚeƌŝĂůƐ͘

teeŬ	ϱ >eĂƌneƌƐ	ƉƌĂctice	ĚƌĂǁŝnŐ	ĂnĚ	ƉĂŝntinŐ	Ă	ƌĂnŐe	oĨ	ďĂƐŝc	ƐŚĂƉeƐ͘	dŚeǇ	eǆƉeƌŝŵenƚ	ǁŝƚŚ	coŵďŝnŝnŐ	ƚŚeƐe	ƚo	cƌeĂƚe	
Ěŝīeƌenƚ	eīecƚƐ͘

teeŬ	ϲ >eĂƌneƌƐ	ŝnǀeƐtiŐĂƚe	ƚeǆƚƵƌe	ĂnĚ	coůoƵƌ	ŝn	ƉŝeceƐ	oĨ	Ăƌƚ	ǁoƌŬ	ƚŚeǇ	ůŝŬe	ĂnĚ	ŝncoƌƉoƌĂƚe	eůeŵenƚƐ	oĨ	ƚŚeƐe	ŝnƚo	
ƚŚeŝƌ	oǁn	ǁoƌŬ͘

teeŬ	ϳ >eĂƌneƌƐ	eǆƉeƌŝŵenƚ	ǁŝƚŚ	ŵŝǆŝnŐ	coůoƵƌƐ	ƚo	cƌeĂƚe	neǁ	oneƐ	ĂnĚ	eǆƉůoƌe	Śoǁ	Ěŝīeƌenƚ	coůoƵƌƐ	cĂn	ďe	coŵďŝneĚ	
ŝn	Ă	ƐŝnŐůe	ƉŝcƚƵƌe͘

teeŬ	ϴ >eĂƌneƌƐ	Ăƌe	Őŝǀen	ƚŚe	oƉƉoƌƚƵnŝƚǇ	ƚo	ƚĂůŬ	ĂďoƵƚ	ƚŚe	cŚoŝceƐ	ƚŚeǇ	ŚĂǀe	ŵĂĚe	ŝn	ƚŚe	ǁoƌŬ	ƉƌoĚƵceĚ	Ɛo	ĨĂƌ͘ 	dŚeǇ	
Ăƌe	ĂƐŬeĚ	ƚo	Ɛeůecƚ	Ă	ƉŝcƚƵƌe	oƌ	ĚeƐŝŐn	ƚŚeǇ	Ăƌe	ƉĂƌticƵůĂƌůǇ	ƉůeĂƐeĚ	ǁŝƚŚ͘

teeŬ	ϵ �n	eǆŚŝďŝtion	oĨ	ƚŚe	cŚŝůĚƌen Ɛ͛	ǁoƌŬ	ŝƐ	ĂƌƌĂnŐeĚ	Ɛo	ƚŚĂƚ	ƚŚeŝƌ	ĨƌŝenĚƐ	ĂnĚ	ƚeĂcŚeƌ	cĂn	coŵŵenƚ	on	ĂnǇ	ƐƵcceƐƐeƐ	
ĂcŚŝeǀeĚ	ĂƐ	ǁeůů	ĂƐ	ŐŝǀŝnŐ	ŝĚeĂƐ	Ĩoƌ	ĨƵƌƚŚeƌ	ƌeĮneŵenƚ͘

The Arts:  Primary 6              Unit 1: Elements of Composition

teeŬ	1 >eĂƌneƌƐ	ǁoƌŬ	ŝn	ƐŵĂůů	ŐƌoƵƉ	ƚo	coŵƉoƐe	ƚŚeŝƌ	oǁn	ǀocĂů	ĂnĚ	ŝnƐƚƌƵŵenƚĂů	ŵƵƐŝc͘	

teeŬ	Ϯ >eĂƌneƌƐ	ŝnǀeƐtiŐĂƚe	eǆĂŵƉůeƐ	oĨ	coŵƉoƐŝtion	ƐƚƌƵcƚƵƌe	ƐƵcŚ	ĂƐ	ǀĂƌŝĂtionƐ͕	cǇcůŝc	ĂnĚ	ƐonĂƚĂƐ͘	

teeŬ	ϯ >eĂƌneƌƐ	ĚeŵonƐƚƌĂƚe	ƚŚeƐe	ĨoƌŵƐ	ďǇ	ƐeůectinŐ	ƐƚƌƵcƚƵƌeƐ	ƚŚĂƚ	ƚŚeǇ	Ĩeeů	ďeƐƚ	ƌeƉƌeƐenƚ	Ă	ŵeůoĚǇ	oƌ	ŝĚeĂ	ƚŚeǇ	
ǁŝƐŚ	ƚo	eǆƚeŵƉoƌŝƐe͘	

teeŬ	ϰ >eĂƌneƌƐ	ďƵŝůĚ	on	ƚŚŝƐ	ŬnoǁůeĚŐe	oĨ	coŵƉoƐŝtionĂů	ƚecŚnŝƋƵeƐ	ďǇ	eǆƉůoƌŝnŐ	ǁĂǇƐ	oĨ	ŝŵƉƌoǀŝƐŝnŐ	ŝn	ƉĂŝƌƐ	ĂnĚ	ƐŵĂůů	
ŐƌoƵƉƐ͘	

teeŬ	ϱ >eĂƌneƌƐ	Ăƌe	ŝnƚƌoĚƵceĚ	ƚo	ƐƚĂnĚĂƌĚ	ĂnĚ	nonͲƐƚĂnĚĂƌĚ	ĨoƌŵƐ	oĨ	noƚĂtion͘	dŚeǇ	ƌecoƌĚ	ĂnǇ	ŝŵƉƌoǀŝƐĂtionƐ	
ĚeǀeůoƉeĚ	ƵƐŝnŐ	ƚŚeƐe	noƚĂtionĂů	ĨoƌŵƐ͘

teeŬ	ϲ >eĂƌneƌƐ	Ăƌe	encoƵƌĂŐeĚ	ƚo	ƵƐe	ĂƉƉƌoƉƌŝĂƚe	ǀocĂďƵůĂƌǇ	ǁŚen	ůŝƐƚenŝnŐ	ƚo	ǁoƌŬ͘	dŚe	ůŝƐƚ	oĨ	ǁoƌĚƐ	ƚŚĂƚ	ŵŝŐŚƚ	ďe	
ƵƐeĚ	ŝƐ	ĂĚĚeĚ	ƚo	oǀeƌ	Ă	nƵŵďeƌ	oĨ	ǁeeŬƐ	ĂƐ	neǁ	ƚeƌŵƐ	Ăƌe	ŝnƚƌoĚƵceĚ͘		

teeŬ	ϳ >eĂƌneƌƐ	ůŝƐƚen	ƚo	ĂnĚ	ĚŝƐcƵƐƐ	eĂcŚ	oƚŚeƌ Ɛ͛	coŵƉoƐŝtionƐ	ĂnĚ	coŵƉĂƌe	ƚŚeŝƌ	oǁn	ǁoƌŬ	ƚo	ƚŚe	oƚŚeƌ	ŝĚeĂƐ	
ĚeǀeůoƉeĚ	ĂnĚ	ƉeƌĨoƌŵeĚ͘

teeŬ	ϴ >eĂƌneƌƐ	Ɛeůecƚ	one	oĨ	ƚŚe	ƉŝeceƐ	ƚŚeǇ	ŚĂǀe	ĚeǀeůoƉeĚ͘	dŚeǇ	ǁoƌŬ	ŝn	ƐŵĂůů	ŐƌoƵƉƐ	ƚo	ƌeĮne	ĂnĚ	ĚeǀeůoƉ	ƚŚe	
ŝnŝtiĂů	ŝĚeĂƐ	ŝnƚo	Ă	Ɖŝece	ƚŚĂƚ	cĂn	ďe	ƌeŚeĂƌƐeĚ	ĂnĚ	ƉeƌĨoƌŵeĚ͘	

teeŬ	ϵ >eĂƌneƌƐ	Ɛeůecƚ	one	oĨ	ƚŚe	ƉŝeceƐ	ƚŚeǇ	ŚĂǀe	ĚeǀeůoƉeĚ͘	dŚeǇ	ǁoƌŬ	ŝn	ƐŵĂůů	ŐƌoƵƉƐ	ƚo	ƌeĮne	ĂnĚ	ĚeǀeůoƉ	ƚŚe	
ŝnŝtiĂů	ŝĚeĂƐ	ŝnƚo	Ă	Ɖŝece	ƚŚĂƚ	cĂn	ďe	ƌeŚeĂƌƐeĚ	ĂnĚ	ƉeƌĨoƌŵeĚ͘	

The Arts
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WƌŝncŝƉůe	Kne
One learning activity leads to many learning outcomes

The examples in this section for Principle 1 illustrate 
the fact that one learning activity can be designed in 
such a way that it can lead to many learning outcomes 
within and beyond the subject that they are designed 
for. So an activity designed to help learners achieve 
one key Arts learning outcome, will also provide 
opportunities for learners to make progress towards 
many other learning outcomes in The Arts as well as 
other related subjects according to the context of the 
activity.

The Arts
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Primary 3, Unit 3 
Drama in Our Community 

The	Arts	(Drama)				

Cross-Cutting	Issue	-	 
Life Skills:
Demonstrate	ways	of	communicating	
ideas	and	emotions.	

Student	Competencies	-	
Critical & Creative 
Thinking
Suggest	and	develop	solutions	to	
problems	using	their	imaginations	to	
create	new	approaches.	

Cross-Cutting	Issue	-	 
Envi-ronment and 

Sustainability:
Investigate	the	sources	of	what	

pollutes	our	environment.

Cross-Cutting	Issue	-	 
Life Skills:

Discuss	attributes	of	self	-	including	
interests,	gifts	and	talents.	

Social Studies 
(Geography): 

Investigate	the	sources	of	what	
pollutes	our	environment	(eg	

burning,	sewage,	rubbish,	water,	
pollution	etc)

Social Studies 
(Citizenship): 

They	present	their	ideas	to	others	
and	begin	to	acknowledge	different	

responses	to	their	ideas.

Learning Activity

Drama	in	
the  

Community
Learners	create	a	poster	
that	celebrates	traditional	

pottery	techniques,	patterns	
and	designs

Cross-Cutting	Issue	-	
Peace Education: 
Be	aware	of	the	ways	of	resolving	
conflict	in	their	own	situations,	and	
the	need	for	respect,	tolerance	and	
gender	equality.	

The Arts (Drama): 
Develop	short	events	from	 
community	life	into	dramas

The Arts (Drama): 
Explore	how	to	illustrate	issues	that	

face	a	community	with	drama

The Arts (Critical 
Appreciation of the Arts): 

Compare	and	contrast	different	
artistic	works	and	performances	and	

productions.

Principle 1:	One	learning	activity	leads	to	many	learning	outcomes

	 Principle	1

/n	ƚŚe	eǆĂŵƉůe	Śeƌe͕	ǁe	cĂn	Ɛee	Ăn	�ƌƚƐ	ĂctiǀŝƚǇ	ƚŚĂƚ	ŝƐ	
ĚeƐŝŐneĚ	ƚo	ƐtiŵƵůĂƚe	ůeĂƌneƌƐ	ƚo	ĚeǀeůoƉ	ƐŚoƌƚ	ĚƌĂŵĂtic	
ƉeƌĨoƌŵĂnceƐ͘	�Ƶƚ	ďecĂƵƐe	ƚŚe	ĂctiǀŝƚǇ	ŝƐ	͚ƌŝcŚ͛	ŝn	conƚeǆƚ	
ĂnĚ	ƵƐeƐ	Ă	ƐƵĸcŝenƚ	ǀĂƌŝeƚǇ	oĨ	eǆƉeƌŝenceƐ͕	ƚŚe	ĂctiǀŝƚǇ	cĂn	
ůeĂĚ	ƚo	ǀĂůƵĂďůe	ůeĂƌnŝnŐ	ŝn	SocŝĂů	SƚƵĚŝeƐ͘	dŚe	ĂctiǀŝƚǇ	ĂůƐo	
ŵĂŬeƐ	Ă	ǀĂůƵĂďůe	conƚƌŝďƵtion	ƚo	ƚŚe	ĚeǀeůoƉŵenƚ	oĨ	ƚŚe	
coŵƉeƚencŝeƐ	oĨ	�oŵŵƵnŝcĂtion	ĂnĚ	�ƌeĂtiǀe	ƚŚŝnŬŝnŐ͘	

Teacher Guide for The Arts -
Planning Principles
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Principle Two
Learning outcomes need more than one  
learning activity

Principle Two reminds us that it is not usually 
sufficient for learners to explore learning around 
a single learning outcome only once. In order for 
learners to develop a deep understanding of a 
particular aspect of learning and therefore be able to 
apply this learning in a range of situations, they need 
a variety of activities to ensure that this deep learning 
takes places.

WƌŝncŝƉůe	ƚǁo	ƌeƋƵŝƌeƐ	ƚŚĂƚ	ƚeĂcŚeƌƐ	ƚŚŝnŬ	cƌeĂtiǀeůǇ	ĂďoƵƚ	
Śoǁ	Ă	ƉĂƌticƵůĂƌ	ůeĂƌnŝnŐ	oƵƚcoŵe	cĂn	ďe	eǆƉůoƌeĚ͘	DĂnǇ	
eǆĂŵƉůeƐ	ĂnĚ	ŝĚeĂƐ	Ăƌe	ƉƌoǀŝĚeĚ	ŝn	ƚŚe	SǇůůĂďƵƐ	ƵnŝƚƐ	ŝƚƐeůĨ͕ 	
ďƵƚ	ƚŚeƌe	Ăƌe	oƉƉoƌƚƵnŝtieƐ	Ĩoƌ	ĨƵƌƚŚeƌ	ĂctiǀŝtieƐ	ƚo	ďe	
ĚeǀeůoƉeĚ͕	ƉĂƌticƵůĂƌůǇ	ŝĨ	ƚŚeƐe	cĂn	ďe	ůŝnŬeĚ	ƚo	oƚŚeƌ	ĂƌeĂƐ	
oĨ	ůeĂƌnŝnŐ	ŝn	ƚŚe	cƵƌƌŝcƵůƵŵ͘

/n	ƚŚŝƐ	eǆĂŵƉůe͕	ůeĂƌnŝnŐ	ĂďoƵƚ	ƚŚe	ƵƐe	oĨ	ƐǇŵďoůƐ	ĂnĚ	
logos for commercial use is developed through a range of 
ĂctiǀŝtieƐ͘	dŚŝƐ	ǀĂƌŝeƐ	Ĩƌoŵ	cƌeĂtinŐ	Ă	neǁ	cůoƚŚŝnŐ	ĚeƐŝŐn	
ůoŐo	ƚo	ůŝƐtinŐ	ǀeƌďƐ	ĨoƵnĚ	ŝn	eǆŝƐtinŐ	ƐůoŐĂnƐ	ĂnĚ	ůoŐoƐ͘

Teacher Guide for The Arts -
Planning Principles
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This is my Name
Learners	create	their	own	personal	
typographic	logo	using	either	their	
whole	name	or	initials.	

Logos for recycling
Learners	create	a	logo	for	a	campaign	
that	promotes	recycling	and	reusing.	

&avourite Logos
Learners	write	about	a	favourite	

logo.	They	discuss	why	they	like	it	
and	what	it	communicates	about	the	

product	or	service.	

Colour Poǁer
Learners	explore	the	impact	of	colour	
by	exploring	and	comparing	a	range	

of	well	known	logos.

&eaturing &ashion
Learners	create	a	clothing	and	

fashion	design	logo.	These	can	either	
be	digitally	printed	onto	t-shirts	or	
reproduced	using	pens,	pencils	or	

lettersets.		

A Design Agency
Learners	work	in	groups	as	design	
agencies	and	asked	to	create	a	logo	
for	a	new	product.		Each	group	

presents	their	ideas	to	the	teacher.	

Learning Outcome
Explore	why	a	symbol	
or	logo	is	suitable	for	
commercial	use.

<ey tords
Learners	list	verbs	and	adũectives	in	
response	to	the	logo	for	a	particular	
product	or	service	and	discuss	why	
they	selected	these	words.

Top 10 logos
Learners	list	the	logos	and	symbols	
they	know	and	compare	their	lists.	
They	create	a	class	͚Top	1Ϭ .͛		

Promotional &eatures
Learners	look	at	a	range	of	logos	they	
are	unfamiliar	with	and	determine	
what	product	or	service	it	might	be	
advertisingͬpromoting	by	exploring	

its	features.	

A Eeǁ Logo
Learners	are	asked	to	create	a	logo	
or	symbol	for	their	own	product	or	
community	using	digital	technology	
(if	available)	or	traditional	painting,	
sketching	and	drawing	techniques.

The	Arts	(Art	Θ	Craft)				

Principle 2:	One	learning	outcome	can	be	achieved	through	many	possible	activities	

Primary 7, Unit 4
Graphic Design 
 

	 Principle	2
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Principle Three
Learning activities are part of a 
sequence of progressive learning

It is important to remember that 
learning is never in isolation. 
It continually builds on prior 
knowledge and makes progress 
towards higher levels of thinking, 
deeper understandings and richer 
banks of knowledge. Attitudes are 
developed as these sequences 
move forward and so we have 
learners reaching towards the 
intended aims of the curriculum.
The Unit Breakdowns explored 
previously in this Guide, provide 
a description of progress through 
a unit to some extent, but steps 
in learning are usually smaller 
and more particular than a large step forward at the 
end of each lesson. Formative assessment strategies 
(discussed in more detail in the related Assessment 
Guide) should ensure that learning is monitored 
and supported at frequent intervals throughout a 
lesson as well as throughout a unit to ensure that 
misconceptions and uncertainties are corrected at 
timely intervals. 

dŚŝƐ	eǆĂŵƉůe	Ĩoƌ	Wϴ	ŝůůƵƐƚƌĂƚeƐ	Śoǁ	Ă	ĨeĂƚƵƌe	ĂctiǀŝƚǇ	ƚo	
design a poster can encourage progress in learning to that 
Ɖoŝnƚ͘	dŚe	ĨeĂƚƵƌe	ĂctiǀŝƚǇ	cĂn	ĂůƐo	ŝnƐƉŝƌe	ĨƵƌƚŚeƌ	ůeĂƌnŝnŐ	
that builds on the success of the related learning outcome 
ƚo	ƚŚĂƚ	Ɖoŝnƚ͘

Teacher Guide for The Arts -
Planning Principles

34

The Arts	 Principle	ϯ

Primary ϴ͕ hnit ϰ 
ZeĮne and Design

Learners	consider	and	list	the	purpose	of	posters	and	placards.	They	highlight	examples	they	have	seen	
that	they	particularly	like.

The	teacher	displays	different	posters	from	various	sources͗	movie	posters	community	events,	
advertisements,	campaign	signs	etc.	They	consider	how	elements	such	as	font,	colour,	text,	imagesͬ

illustrations	have	been	used	to	communicate	the	message.		

Learners	think	about	themselves	and	the	positive	aspects	of	their	lives	and	personality	they	could	
promote.	They	write	down	their	ideas	and	share	them.	Other	learners	are	encouraged	to	add	positive	

observations	to	the	list.

&EAThZE ACT/s/Tz - Learners	decide	on	a	phrase	or	sentence	they	could	use	on	the	poster	that	
summarises	the	different	elements	of	their	personality.		They	present	these	vocally	at	Įrst	and	experiment	
with	different	ways	of	presenting	the	words	to	create	interest	and	to	reflect	the	mood	or	tone.	Learners	

decide	how	the	sentence	will	be	presented	on	the	poster	and	add	this	to	their	design	ideas.	

Learners	consider	how	their	name	might	be	presented	on	a	poster	that	communicates	aspects	of	their	
character.	They	experiment	with	colour	and	text	format	to	produce	2	or	ϯ	concepts.

Learners	decide	on	2-ϯ	illustrations	or	graphics	that	could	be	added	to	the	poster	to	highlight	their	lives	
and	experiences.	They	sketch	initial	ideas	out.	

Learners	combine	all	three	elements	into	a	single	poster	design.	They	are	presented	for	other	people	to	
look	at	as	a	͚Celebration	of	hs .͛	

A seƋuence of learning around one feature activity: 
Element of poster design

Learners	consider	and	list	the	purpose	of	posters	and	placards.	They	highlight	examples	they	have	seen	
that	they	particularly	like.

The	teacher	displays	different	posters	from	various	sources͗	movie	posters	community	events,	
advertisements,	campaign	signs	etc.	They	consider	how	elements	such	as	font,	colour,	text,	imagesͬ

illustrations	have	been	used	to	communicate	the	message.		

Learners	think	about	themselves	and	the	positive	aspects	of	their	lives	and	personality	they	could	
promote.	They	write	down	their	ideas	and	share	them.	Other	learners	are	encouraged	to	add	positive	

observations	to	the	list.

Learners	consider	how	their	name	might	be	presented	on	a	poster	that	communicates	aspects	of	their	
character.	They	experiment	with	colour	and	text	format	to	produce	2	or	ϯ	concepts.

Learners	decide	on	2-ϯ	illustrations	or	graphics	that	could	be	added	to	the	poster	to	highlight	their	lives	
and	experiences.	They	sketch	initial	ideas	out.	

Learners	combine	all	three	elements	into	a	single	poster	design.	They	are	presented	for	other	people	to	
look	at	as	a	͚Celebration	of	hs .͛	

Principle 3:	Learning	activities	are	part	of	a	sequence	of	progressive	learning
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	 WƌŝncŝƉůe	1

Primary 1, Unit 6 
Patterns and Pictures 

dŚe	�ƌƚƐ	;sŝƐƵĂů	�ƌƚƐ	Θ	�ƌĂŌƐͿ				

Mathematics 
(Geometry):
/ĚentiĮcĂtion	oĨ	ƐŝŵƉůe	ŐeoŵeƚƌŝcĂů	
ƐŚĂƉeƐ͘

Student Competencies - 
Critical & Creative 
Thinking:
Soƌƚ	ĂnĚ	ĂnĂůǇƐe	ŝnĨoƌŵĂtion	ĂnĚ	
coŵe	ƚo	Ă	concůƵƐŝon͘

Social Studies 
(Geography):

dĂůŬ	ĂďoƵƚ	ƚŚe	ŬeǇ	ƉŚǇƐŝcĂů	ĨeĂƚƵƌeƐ	
oĨ	ƚŚeŝƌ	ůocĂů	ĂƌeĂ͘

Mathematics (number):
SoƌtinŐ͕	ŵĂƚcŚŝnŐ	ĂnĚ	ĂƌƌĂnŐŝnŐ	

ŐƌoƵƉƐ	oĨ	oďũecƚƐ͘		

Student Competencies - 
Critical & Creative 

Thinking:
Soƌƚ	ĂnĚ	ĂnĂůǇƐe	ŝnĨoƌŵĂtion	ĂnĚ	

coŵe	ƚo	concůƵƐŝonƐ͘	

Student Competencies - 
Communication: 

SƉeĂŬ	cůeĂƌůǇ	ĂnĚ	coŵŵƵnŝcĂƚe	ŝĚeĂƐ	
ĂnĚ	ŝnĨoƌŵĂtion	cůeĂƌůǇ͘

Learning Activity

Local  
Pictures

Learners share and compare 
the pictures they have 
created of their local 

enǀŝƌonŵenƚ͘	dŚeǇ	eǆƉůoƌe	
what common shapes 

have been included and 
categorise items and objects 
ŝnƚo	ďĂƐŝc	Őeoŵeƚƌŝc	ƐŚĂƉeƐ͘		

National Languages 
(Speaking):
dĂůŬ	ĂďoƵƚ	ŵĂƩeƌƐ	oĨ	ŝŵŵeĚŝĂƚe	
ŝnƚeƌeƐƚ͘

The Arts  
(Visual Arts & Crafts): 
List the common shapes and designs 
ƵƐeĚ	ŝn	ƉĂƩeƌn	ĂnĚ	ƉŝcƚƵƌe	ŵĂŬŝnŐ͘

The Arts  
(Visual Arts & Crafts): 
�ƌĂǁ	ĂnĚ	ƉĂŝnƚ	Ă	ƐŝŵƉůe	ƉŝcƚƵƌe͘

The Arts  
(Visual Arts & Crafts): 

�ƉƉƌecŝĂƚe	ǁoƌŬƐ	oĨ	Ăƌƚ	ŵĂĚe	ďǇ	
ƚŚeŵƐeůǀeƐ	ĂnĚ	oƚŚeƌƐ͘

Principle 1:	Kne	ůeĂƌnŝnŐ	ĂctiǀŝƚǇ	ůeĂĚƐ	ƚo	ŵĂnǇ	ůeĂƌnŝnŐ	oƵƚcoŵeƐ



The Arts

Ϯϯ

Primary 3, Unit 3 
Drama in Our Community 

dŚe	�ƌƚƐ	;�ƌĂŵĂͿ				

�ƌoƐƐͲ�ƵƫnŐ	/ƐƐƵe	Ͳ	 
Life Skills:
�eŵonƐƚƌĂƚe	ǁĂǇƐ	oĨ	coŵŵƵnŝcĂtinŐ	
ŝĚeĂƐ	ĂnĚ	eŵotionƐ͘	

Student Competencies - 
Critical & Creative 
Thinking
SƵŐŐeƐƚ	ĂnĚ	ĚeǀeůoƉ	ƐoůƵtionƐ	ƚo	
ƉƌoďůeŵƐ	ƵƐŝnŐ	ƚŚeŝƌ	ŝŵĂŐŝnĂtionƐ	ƚo	
cƌeĂƚe	neǁ	ĂƉƉƌoĂcŚeƐ͘	

�ƌoƐƐͲ�ƵƫnŐ	/ƐƐƵe	Ͳ	 
Envi-ronment and 

Sustainability:
/nǀeƐtiŐĂƚe	ƚŚe	ƐoƵƌceƐ	oĨ	ǁŚĂƚ	

ƉoůůƵƚeƐ	oƵƌ	enǀŝƌonŵenƚ͘

�ƌoƐƐͲ�ƵƫnŐ	/ƐƐƵe	Ͳ	 
Life Skills:

�ŝƐcƵƐƐ	ĂƩƌŝďƵƚeƐ	oĨ	ƐeůĨ	Ͳ	ŝncůƵĚŝnŐ	
ŝnƚeƌeƐƚƐ͕	ŐŝŌƐ	ĂnĚ	ƚĂůenƚƐ͘	

Social Studies 
(Geography): 

/nǀeƐtiŐĂƚe	ƚŚe	ƐoƵƌceƐ	oĨ	ǁŚĂƚ	
ƉoůůƵƚeƐ	oƵƌ	enǀŝƌonŵenƚ	;eŐ	

ďƵƌnŝnŐ͕	ƐeǁĂŐe͕	ƌƵďďŝƐŚ͕	ǁĂƚeƌ͕ 	
ƉoůůƵtion	eƚcͿ

Social Studies 
(Citizenship): 

They present their ideas to others 
ĂnĚ	ďeŐŝn	ƚo	ĂcŬnoǁůeĚŐe	Ěŝīeƌenƚ	

ƌeƐƉonƐeƐ	ƚo	ƚŚeŝƌ	ŝĚeĂƐ͘

Learning Activity

Drama in 
the  

Community
Learners create a poster 
ƚŚĂƚ	ceůeďƌĂƚeƐ	ƚƌĂĚŝtionĂů	

ƉoƩeƌǇ	ƚecŚnŝƋƵeƐ͕	ƉĂƩeƌnƐ	
and designs

�ƌoƐƐͲ�ƵƫnŐ	/ƐƐƵe	Ͳ	
Peace Education: 
�e	ĂǁĂƌe	oĨ	ƚŚe	ǁĂǇƐ	oĨ	ƌeƐoůǀŝnŐ	
conŇŝcƚ	ŝn	ƚŚeŝƌ	oǁn	ƐŝƚƵĂtionƐ͕	ĂnĚ	
ƚŚe	neeĚ	Ĩoƌ	ƌeƐƉecƚ͕	ƚoůeƌĂnce	ĂnĚ	
ŐenĚeƌ	eƋƵĂůŝƚǇ͘	

The Arts (Drama): 
Develop short events from  
community life into dramas

The Arts (Drama): 
Explore how to illustrate issues that 

face a community with drama

The Arts (Critical 
Appreciation of the Arts): 

�oŵƉĂƌe	ĂnĚ	conƚƌĂƐƚ	Ěŝīeƌenƚ	
ĂƌtiƐtic	ǁoƌŬƐ	ĂnĚ	ƉeƌĨoƌŵĂnceƐ	ĂnĚ	

ƉƌoĚƵctionƐ͘

Principle 1:	Kne	ůeĂƌnŝnŐ	ĂctiǀŝƚǇ	ůeĂĚƐ	ƚo	ŵĂnǇ	ůeĂƌnŝnŐ	oƵƚcoŵeƐ

	 WƌŝncŝƉůe	1



The Arts

Ϯϰ

	 WƌŝncŝƉůe	1

Primary 4, Unit 6 
Pottery 

dŚe	�ƌƚƐ	;sŝƐƵĂů	�ƌƚƐ	Θ	�ƌĂŌƐͿ				

English (Writing):
Produce simple texts on familiar 
ƚoƉŝcƐ͘

Social Studies:
Find out about the impact of 
technology and how this has shaped 
ŚŝƐƚoƌǇ	;ĂnĚ	cƵůƚƵƌeͿ͘

Science (Materials and 
their properties):

Explore the sources of heat  
ĂnĚ	ŝƚƐ	ƵƐeƐ͘

The Arts  
(Visual arts & Craft): 

�nũoǇ	ĂƌtiƐtic	ƉƌoĚƵctionƐ	Ĩƌoŵ	ƚŚeŝƌ	
oǁn	cƵůƚƵƌe͘

Student Competencies - 
Communication:

�ƵŝůĚ	Ăn	ƵnĚeƌƐƚĂnĚŝnŐ	oĨ	SoƵƚŚ	
Sudanese culture through the 

eǆƉůoƌĂtion	oĨ	ƚƌĂĚŝtionĂů	Ăƌƚ	ĨoƌŵƐ͘	

Student Competencies - 
Communication: 

�ǀĂůƵĂƚe	Ěŝīeƌenƚ	ƐƵŐŐeƐƚeĚ	
ƐoůƵtionƐ͘

Learning Activity

WoƩeƌǇ	 
WĂƩeƌnƐ

Learners create a poster 
ƚŚĂƚ	ceůeďƌĂƚeƐ	ƚƌĂĚŝtionĂů	

ƉoƩeƌǇ	ƚecŚnŝƋƵeƐ͕	ƉĂƩeƌnƐ	
and designs

The Arts  
(Visual arts & Craft): 
�ŝƐcƵƐƐ	ĂƌtiƐtic	ƉƌoĚƵction

The Arts  
(Visual Arts & Crafts): 
<noǁ	ĂďoƵƚ	ĂnĚ	nĂŵe	ƚƌĂĚŝtionĂů	
ƚecŚnŝƋƵeƐ	ĂnĚ	ŵeƚŚoĚƐ	Ĩoƌ	ƉoƩeƌǇ͘	

The Arts  
(Visual Arts & Crafts): 
<noǁ	ĂďoƵƚ	ƚƌĂĚŝtionĂů	ƐƚǇůeƐ	oĨ	

ƉoƩeƌǇ	ĚecoƌĂtion͘

The Arts  
(Visual Arts & Crafts): 

�ƉƉƌecŝĂƚe	ƉoƩeƌǇ	ŵĂŬŝnŐ͘

Principle 1:	Kne	ůeĂƌnŝnŐ	ĂctiǀŝƚǇ	ůeĂĚƐ	ƚo	ŵĂnǇ	ůeĂƌnŝnŐ	oƵƚcoŵeƐ



The Arts

Ϯϱ

	 WƌŝncŝƉůe	1

Primary 5, Unit 1 
Tune it! 

dŚe	�ƌƚƐ	;DƵƐŝc	Θ	�ĂnceͿ				

Student Competencies -  
Creative & Critical 
Thinking:
Write extended texts using a wide 
Soƌƚ	ĂnĚ	ĂnĂůǇƐe	ŝnĨoƌŵĂtion	ĂnĚ	
coŵe	ƚo	Ă	concůƵƐŝon͘

Student Competencies - 
Communication:
Listen and comprehend speech in a 
ǀĂƌŝeƚǇ	oĨ	ĨoƌŵƐ͘

Student Competencies - 
Communication:
hƐe	Ă	ƌĂnŐe	oĨ	ŵeĚŝĂ	ĂnĚ	 

languages to communicate  
ŵeƐƐĂŐeƐ	ĂnĚ	oƉŝnŝon͘		

The Arts (Critical 
Appreciation of the Arts):

�ƉƉƌecŝĂƚe	ƚŚe	ƐŝŵŝůĂƌŝtieƐ	ĂnĚ	
ĚŝīeƌenceƐ	ďeƚǁeen	ĂƌtiƐtic	ǁoƌŬƐ	
and performances from their own 

ĂnĚ	oƚŚeƌ	cƵůƚƵƌeƐ͘	

Student Competencies - 
Culture & Identity:
�ƵŝůĚ	ƵnĚeƌƐƚĂnĚŝnŐ	oĨ	SoƵƚŚ	

SƵĚĂneƐe	ŚeƌŝƚĂŐe	ŝn	ƌeůĂtion	ƚo	ƚŚe	
ǁŝĚeƌ	ǁoƌůĚ͘

Social Studies:
Compare features of South Sudanese 
cƵůƚƵƌe	ƚo	ƚŚĂƚ	oĨ	oƚŚeƌ	coƵnƚƌŝeƐ͘

Learning Activity

�	DƵƐŝcĂů	
Journey

>eĂƌneƌƐ	ĮnĚ	ĂnĚ	ůŝƐƚen	ƚo	
songs about journeys from 

South Sudan and other 
cƵůƚƵƌeƐ͘	dŚeǇ	eǆƉůoƌe	Śoǁ	

the lyrics and music are 
structured to communicate 
ƚŚe	ƚŚeŵe͘	dŚeǇ	conƐŝĚeƌ	
Śoǁ	ǀocĂů	ƚecŚnŝƋƵeƐ	ĂnĚ	
movement might further 

enhance a performance of 
ƚŚe	ƐonŐƐ͘

English:
�nŐůŝƐŚ͗	hnĚeƌƐƚĂnĚ	ƚeǆƚƐ͕	ŝncůƵĚŝnŐ	
ƚŚĂƚ	Ĩƌoŵ	ƵnĨĂŵŝůŝĂƌ	ŵĂƚeƌŝĂůƐ	ůŝŬe	
ƐonŐƐ	Ĩƌoŵ	oƚŚeƌ	cƵůƚƵƌeƐ͘

The Arts  
(Music & Dance): 
�oŵƉĂƌe	Ěŝīeƌenƚ	ƐonŐƐ	ĂnĚ	ŵƵƐŝcĂů	
ƉeƌĨoƌŵĂnceƐ͘

The Arts  
(Music & Dance):

 Perform songs with expression using 
ƐŝŵƉůe	ǀocĂů	ƚecŚnŝƋƵeƐ͘

Physical Education  
and Health: 

�eƐŝŐnŝnŐ	ĚĂnce	ƐeƋƵenceƐ	ƚŚĂƚ	
combine a range of movements and 

ŵĂƚcŚ	ƐonŐ	ƐƚǇůeƐ	ĂnĚ	ƉĂƩeƌnƐ͘

Principle 1:	Kne	ůeĂƌnŝnŐ	ĂctiǀŝƚǇ	ůeĂĚƐ	ƚo	ŵĂnǇ	ůeĂƌnŝnŐ	oƵƚcoŵeƐ



The Arts

Ϯϲ

	 WƌŝncŝƉůe	1

Primary 7, Unit 1
In concert 
 

dŚe	�ƌƚƐ	;DƵƐŝc	Θ	�ĂnceͿ				

Social Studies:
WƌoŵotinŐ	ŐenĚeƌ	eƋƵĂůŝƚǇ	ƚŚƌoƵŐŚ	
concerts that include male and 
female performances

Student Competencies - 
Communication:
�ǀĂůƵĂƚe	Ěŝīeƌenƚ	ƐƵŐŐeƐƚeĚ	
ƐoůƵtionƐ͘

�ƌoƐƐͲcƵƫnŐ	ŝƐƐƵe  
(Peace Education):

WƌoŵotinŐ	ŐenĚeƌ	eƋƵĂůŝtieƐ͘

Physical Education:
�eǀeůoƉŝnŐ	coŵƉůeǆ	ƐeƋƵenceƐ	oĨ	
ŵoǀeŵenƚƐ	Ăůone	ĂnĚ	ǁŝƚŚ	oƚŚeƌƐ͖	
ƉĂƌticŝƉĂƚe	ŝn	ĚĂnce	coŵƉetitionƐ	

ĂnĚ	ƉƌeƐenƚĂtionƐ

Student Competencies - 
Culture & Identity:

Contribute to the development of 
SoƵƚŚ	SƵĚĂneƐe	cƵůƚƵƌe͘	

Student Competencies - 
Co-operation

toƌŬ	coůůĂďoƌĂtiǀeůǇ	ƚoǁĂƌĚƐ	
coŵŵon	ŐoĂůƐ͘

Learning Activity

�onƚƌŝďƵtinŐ	
to the  

Community
>eĂƌneƌƐ	ǁoƌŬ	ŝn	ŵŝǆeĚ	Ően-
der groups to devise short  

performances that will con-
tribute to a music and dance 
eǀenƚ	Ĩoƌ	ƚŚeŝƌ	coŵŵƵnŝƚǇ͘		

The Arts (Critical 
Appreciation of the Arts):
WeƌĨoƌŵ	ŝn	conceƌƚ	ǁŝƚŚ	oƚŚeƌƐ͕	
ƚĂŬŝnŐ	ĂccoƵnƚ	oĨ	ƚŚe	oǀeƌĂůů	eīecƚ	oĨ	
ŝnĚŝǀŝĚƵĂů	ƉeƌĨoƌŵĂnceƐ͘	

The Arts  
(Music & Dance): 
KƌŐĂnŝƐe	ĂnĚ	ƉƌeƉĂƌe	Ă	ƉeƌĨoƌŵĂnce͘

The Arts  
(Music & Dance):

 Present a programme suitable to 
ƐƉecŝĮc	neeĚƐ͘

The Arts  
(Music & Dance):

�ƉƉƌecŝĂƚe	ƚŚe	oƌŐĂnŝƐĂtionĂů		ƐŬŝůůƐ	
ƌeƋƵŝƌeĚ	ƚo	ĚeƐŝŐn	ĂnĚ	ƉƌeƐenƚ	Ă	

ƉeƌĨoƌŵĂnce	ƉƌoŐƌĂŵŵe͘

Principle 1:	Kne	ůeĂƌnŝnŐ	ĂctiǀŝƚǇ	ůeĂĚƐ	ƚo	ŵĂnǇ	ůeĂƌnŝnŐ	oƵƚcoŵeƐ



The Arts

Ϯϳ

	 WƌŝncŝƉůe	1

Primary 8, Unit 2 
Exploring dramatic Forms 

dŚe	�ƌƚƐ	;�ƌĂŵĂͿ				

English (Writing):
Write extended texts using a wide 
range of language in a variety of 
ƌeŐŝƐƚeƌ͘ 	

Student Competencies - 
(Citizenship):
toƌŬ	coůůĂďoƌĂtiǀeůǇ	ƚo	neŐotiĂƚe͕	
ƉůĂn	ĂnĚ	cĂƌƌǇ	oƵƚ	Ăn	ĂctiǀŝƚǇ	ƚŚĂƚ	
ǁŝůů	ŵĂŬe	Ă	Ěŝīeƌence	ƚo	ƚŚe	ůŝǀeƐ	oĨ	
oƚŚeƌƐ͘

English (Knowledge 
about Language):

hnĚeƌƐƚĂnĚ	coŵƉůeǆ	ůĂnŐƵĂŐe	ƵƐĂŐe͘			

English (Reading):
/ĚentiĨǇ	Śoǁ	cŚĂƌĂcƚeƌ͕ 	ƐeƫnŐ	ĂnĚ	

Ɖůoƚ	Ăƌe	cƌeĂƚeĚ	ŝn	ůŝƚeƌĂƚƵƌe͘	

Student Competencies - 
Communication:

tƌŝƚe	ŇƵenƚůǇ	on	ĚŝǀeƌƐe	ƐƵďũecƚƐ	ĂnĚ	
Ĩoƌ	Ěŝīeƌenƚ	ĂƵĚŝenceƐ͘

Student Competencies - 
Communication:

Read and comprehend a variety of 
ƚǇƉeƐ	ĂnĚ	ĨoƌŵƐ	oĨ	ƚeǆƚ͘

Learning Activity

Comedy 
Scripts

Learners examine  the 
ĂƉƉƌoĂcŚeƐ	ĂnĚ	ƚecŚnŝƋƵeƐ	

used in scripts they have 
read or performances they 
have seen to create their 

oǁn	coŵeĚǇ͘

The Arts (Critical 
Appreciation of the Arts):
�ǆƉůĂŝn	ĚŝīeƌenceƐ	ďeƚǁeen	ĂƌtiƐtic	
ƉeƌĨoƌŵĂnceƐ	ĂnĚ	ƉƌoĚƵctionƐ	
Ĩƌoŵ	ƚŚeŝƌ	oǁn	ĂnĚ	oƚŚeƌ	cƵůƚƵƌeƐ͕	
ƌeĨeƌƌŝnŐ	ƚo	ƐƉecŝĮc	ĨeĂƚƵƌeƐ͘	

The Arts (Drama): 
/nǀeƐtiŐĂƚe	ĂnĚ	eǆƉůoƌe	Ěŝīeƌenƚ	
ĨoƌŵƐ	oĨ	ĚƌĂŵĂ͘

The Arts (Drama): 
�ƉƉůǇ	ŬnoǁůeĚŐe	oĨ	Ĩoƌŵ	ĂnĚ	ĚƌĂŵĂ	

ƚo	oǁn	ŝĚeĂƐ	Ĩoƌ	ƉůĂǇ	ǁƌŝtinŐ͘

The Arts (Drama): 
�nũoǇ	ƉĂƌticŝƉĂtinŐ	ŝn	ĚƌĂŵĂ͘

Principle 1:	Kne	ůeĂƌnŝnŐ	ĂctiǀŝƚǇ	ůeĂĚƐ	ƚo	ŵĂnǇ	ůeĂƌnŝnŐ	oƵƚcoŵeƐ



The Arts

Ϯϴ

Connecting Rhythms
�onnecƚ	Ěŝīeƌenƚ	ƌŚǇƚŚŵƐ	ďǇ	ƐŝnŐŝnŐ	
familiar songs and clapping to the 
ďeĂƚ͘

Play Along Songs
>eĂƌneƌƐ	ůŝƐƚen	ƚo	ƐonŐƐ	;�� Ɛ͛	oƌ	
ŝnƚeƌneƚͿ	ƚŚĂƚ	ŵĂŬe	ŐooĚ	ƵƐe	oĨ	
percussion instruments and discuss 
ǁŚĂƚ	ƚŚeǇ	ŚeĂƌ͘ 	

Sharing Skills
KƉƉoƌƚƵnŝtieƐ	Ăƌe	Őŝǀen	Ĩoƌ	ůeĂƌneƌƐ	

to pause a performance so that 
ƐƵŐŐeƐtionƐ	Ĩoƌ	ŝŵƉƌoǀeŵenƚ	cĂn	ďe	
eŝƚŚeƌ	ĚeƐcƌŝďeĚ	oƌ	ĚeŵonƐƚƌĂƚeĚ͘		

Copycat Claps
>eĂƌneƌƐ	Ăƌe	ĂůůocĂƚeĚ	ƐƉecŝĮc	ƌoůeƐ	

when watching performances to 
ĨeeĚďĂcŬ	on	ĂƌeĂƐ	ƐƵcŚ	ĂƐ	ǀoŝce͕	

ŵoǀeŵenƚ	ĂnĚ	ƐƚĂŐŝnŐ͘	

Soundscapes
>eĂƌneƌƐ	ŵĂŬe	ƵƐe	oĨ	ƚecŚnoůoŐǇ	Ͳ	

ǀŝĚeo͕	ƉŚoƚoŐƌĂƉŚǇ͕ 	ĂƵĚŝo	ƌecoƌĚŝnŐƐ	
ƚo	ƌeŇecƚ	ƵƉon	ƚŚeŝƌ	ƉeƌĨoƌŵĂnceƐ͘	

Natural Rhythm
Learners create a diary entry for each 
rehearsal detailing the improvements 

ŵĂĚe	ĂnĚ	neǆƚ	ƐƚeƉƐ͘		

Learning Outcome

Explore the use of  
percussion instruments 

for the accompaniment of 
ƚƌĂĚŝtionĂů	ŵƵƐŝc

Sounds from Things
Learners bring something into 
ƐcŚooů	ƚŚĂƚ	ƚŚeǇ	ƚŚŝnŬ	ŵĂŬeƐ	Ă	ŐooĚ	
ƉeƌcƵƐƐŝǀe	ƐoƵnĚ	;ƉoƚƐ	ĂnĚ	ƉĂnƐ͕	
ůŝĚƐ	Ĩoƌ	cǇŵďĂůƐ͕	ŐƌĂƚeƌƐ	oƌ	ƐcƌĂƉeƌƐͿ͘	
dŚeǇ	ĚŝƐcƵƐƐ	ƚŚe	ƋƵĂůŝƚǇ	oĨ	ƐoƵnĚ	Ĩoƌ	
eĂcŚ͘

Moving Percussion
>eĂƌneƌƐ	conƐŝĚeƌ	ƚŚe	ƋƵĂůŝƚǇ	
oĨ	ƐoƵnĚ	ƉƌoĚƵceĚ	ďǇ	Ěŝīeƌenƚ	
percussion instruments and recreate 
ƚŚeƐe	ƚŚƌoƵŐŚ	ŵoǀeŵenƚ͘	

Sounds Around Us
Learners explore a room or their 
enǀŝƌonŵenƚ	ǁŝƚŚ	ĚƌƵŵƐticŬƐ	;ƚŚe	
Ňooƌ͕ 	ƚƌeeƐ͕	ƚĂďůeƐ͕	cŚĂŝƌƐ͕	ĚeƐŬƐ͕	

ƐŚeůǀeƐͿ	dŚeǇ	conƐŝĚeƌ	ǁŚĂƚ	oďũecƚƐ	
ŵĂŬe	Ă	ůoƵĚ	oƌ	ƐoŌ	ƐoƵnĚ͕	ǁŚĂƚ	
oďũecƚ	ŬeƉƚ	ƚŚe	ůonŐeƐƚ	ƐoƵnĚ	eƚc͘

Play the Floor
>eĂƌneƌƐ	ǁoƌŬ	ǁŝƚŚŝn	Ă	ŐƌoƵƉ	ĂƐ	Ă	
Ěŝƌecƚoƌ	ƚo	ĚeǀeůoƉͬƌeĮne	Ă	ƐŚoƌƚ	

ƉeƌĨoƌŵĂnce͘	

dŚe	�ƌƚƐ	;DƵƐŝcͿ					 WƌŝncŝƉůe	Ϯ

Principle 2:	Kne	ůeĂƌnŝnŐ	oƵƚcoŵe	cĂn	ďe	ĂcŚŝeǀeĚ	ƚŚƌoƵŐŚ	ŵĂnǇ	ƉoƐƐŝďůe	ĂctiǀŝtieƐ	

Primary 1, Unit 1
Traditional Song & Dance 
 



The Arts

Ϯϵ

Heroes and Villains
Learners consider the heroes and 
villains within a story and consider 
how they can present these 
ƉŚǇƐŝcĂůůǇ	ĂnĚ	ǀocĂůůǇ͘	

Guess my Character
>eĂƌneƌƐ	ǁoƌŬ	ŝn	ƉĂŝƌƐ	oƌ	ƐŵĂůů	
groups to create a sculpture of one of 
ƚŚe	cŚĂƌĂcƚeƌƐ͘	dŚe	ƌeƐƚ	oĨ	ƚŚe	cůĂƐƐ	
ŐƵeƐƐ	ǁŚŝcŚ	cŚĂƌĂcƚeƌ	ŝƚ	ŝƐ͘	

Event Freeze
�Ɛ	Ă	ǁŚoůe	cůĂƐƐ͕	ůeĂƌneƌƐ	ǁoƌŬ	ǁŝƚŚ	

ƚŚe	ƚeĂcŚeƌ	ƚo	cƌeĂƚe	Ă	ƐeƋƵence	
oĨ	ĨƌeeǌeͲĨƌĂŵeƐ	oƌ	Ɛtiůů	ŝŵĂŐeƐ	ƚŚĂƚ	

ŝůůƵƐƚƌĂƚe	ƚŚe	ŵĂŝn	eǀenƚƐ͘	

Character Matching
>eĂƌneƌƐ	Ăƌe	ĂƐŬeĚ	ƚo	cŚooƐe	one	oĨ	

the characters within a given story 
ĂnĚ	ƚo	ƉƌeƐenƚ	ƚŚeƐe	ƉŚǇƐŝcĂůůǇ͘	

dŚeǇ	ƉƌeƐenƚ	ƚŚeƐe	ĂnĚ͕	ƚŚƌoƵŐŚ	
oďƐeƌǀĂtion͕	ĮnĚ	oƚŚeƌ	ůeĂƌneƌƐ	ǁŚo	

ŚĂǀe	cŚoƐen	ƚŚe	ƐĂŵe	cŚĂƌĂcƚeƌ͘

Creating a Setting
>eĂƌneƌƐ	ǁoƌŬ	ŝn	ƐŵĂůů	ŐƌoƵƉƐ	ƚo	
cƌeĂƚe	oďũecƚƐ͕	ŝƚeŵƐ	ĂnĚ	ƐeƫnŐƐ	

ǁŝƚŚŝn	Ă	ƐƚoƌǇ	ƵƐŝnŐ	onůǇ	ƚŚeŝƌ	ďoĚŝeƐ͘	

Locations and Situations
>eĂƌneƌƐ	ƌecƌeĂƚe	ĚeƐcƌŝƉtionƐ	oĨ	

ůocĂtionƐ	ĂnĚ	ƐŝƚƵĂtionƐ	ǁŝƚŚŝn	ƐƚoƌŝeƐ	
ƵƐŝnŐ	ĂǀĂŝůĂďůe	ŝnĨoƌŵĂtion	Ͳ	͚Ă	ďƵƐǇ	
ŵĂƌŬeƚ͕͛ 	͚Ă	Śoƚ	ĚeƐeƌƚ͕͛ 	͚Ă	ƌĂŝnǇ	ĚĂǇ͛

Learning Outcome

hƐe	ƌoůe	ƉůĂǇ	ƚo	ŝůůƵƐƚƌĂƚe	 
a story

A Story Moment
>eĂƌneƌƐ	ƚŚŝnŬ	ĂďoƵƚ	Ă	ŵoŵenƚ	ŝn	
ƚŚe	ƐƚoƌǇ	ƚŚĂƚ	ƚŚeǇ	enũoǇeĚ	oƌ	ƚŚŝnŬ	ŝƐ	
important and present this as a short 
Ɛcene	oƌ	Ɛtiůů	ŝŵĂŐe͘	

Puppet Characters
>eĂƌneƌƐ	cƌeĂƚe	ĂnĚͬoƌ	ƵƐe	ƉƵƉƉeƚƐ	
ƚo	ƉƌĂctice	ĂnĚ	ƉƌeƐenƚ	ƚŚe	ǀocĂů	
cŚĂƌĂcƚeƌŝƐticƐ	oĨ	cŚĂƌĂcƚeƌƐ	
conƚĂŝneĚ	ǁŝƚŚŝn	Ă	ƐƚoƌǇ͘

Characters in Stories
>eĂƌneƌƐ	ƐŝŵƵůƚĂneoƵƐůǇͬ

spontaneously enact characters and 
eǀenƚƐ	ĂƐ	ƚŚe	ƚeĂcŚeƌ	ƚeůůƐ	Ă	ƐƚoƌǇ͘	

Circle Time
The teacher retells a story within a 
cŝƌcůe͘	>eĂƌneƌƐ	Ăƌe	ŝnǀŝƚeĚ	ƚo	ũoŝn	

them to enact characters and events 
ĂƐ	ƚŚeǇ	Ăƌe	ƚoůĚ͘	

dŚe	�ƌƚƐ	;�ƌĂŵĂͿ				

Principle 2:	Kne	ůeĂƌnŝnŐ	oƵƚcoŵe	cĂn	ďe	ĂcŚŝeǀeĚ	ƚŚƌoƵŐŚ	ŵĂnǇ	ƉoƐƐŝďůe	ĂctiǀŝtieƐ	

Primary 1, Unit 3
Beginning to role play 
 

	 WƌŝncŝƉůe	Ϯ



ϯϬ

Mixed Media Collages
Learners use a range of materials to 
cƌeĂƚe	ŵŝǆeĚ	ŵeĚŝĂ	coůůĂŐeƐ͘

Charcoal and Stone
Learners use charcoal and stones to 
cƌeĂƚe	ƚŚeŝƌ	oǁn	Ăƌƚ	ǁoƌŬ͘	

Soil Art
>eĂƌneƌƐ	ƵƐe	ƐticŬƐ͕	ďƌƵƐŚeƐ͕	ǁĂƚeƌ	

eƚc	ƚo	cƌeĂƚe	ƚŚeŝƌ	oǁn	Ăƌƚ	ǁoƌŬ	ǁŝƚŚ	
Ɛoŝů͘	

Folded Paper Creations
Learners create their own paper 

art using a range of paper folding 
ƚecŚnŝƋƵeƐ͘		

Pottery techniques
>eĂƌneƌƐ	ĮnĚ	oƵƚ	ĂďoƵƚ	ƚŚe	

ƚecŚnŝƋƵeƐ	ƵƐeĚ	ƚo	ŵĂŬe	ƐŝŵƉůe	
ŝƚeŵƐ	oĨ	ƉoƩeƌǇ	ĂnĚ	ƉƌĂctice	ƚŚeƐe	
ƚecŚnŝƋƵeƐ	ďǇ	cƌeĂtinŐ	ƚŚeŝƌ	oǁn	

ƉŝeceƐ	oĨ	ǁoƌŬ͘	

Our community in 3D
Learners use a range of objects to 
cƌeĂƚe	ϯ�	ŵoĚeůƐ	oĨ	ƉůĂceƐ	ŝn	ƚŚeŝƌ	

coŵŵƵnŝtieƐ͘		

Learning Outcome

Explore how to create a 
ƌĂnŐe	oĨ	coŵƉoƐŝtionƐ	Ĩƌoŵ	

Ă	ƌĂnŐe	oĨ	ŵĂƚeƌŝĂůƐ͘

Blow Paintings
Learners use straws or natural hollow 
ƚƵďeƐ	ƚo	cƌeĂƚe	ďůoǁ	ƉĂŝntinŐƐ͘		

A range of materials
Learners create a list of common 
materials they might use to create 
ǀŝƐƵĂů	Ăƌƚ	coŵƉoƐŝtionƐ͘	

Exploring 3D
Learners explore their environment 
ƚo	ĮnĚ	oďũecƚƐ	ƚŚĂƚ	coƵůĚ	ďe	ƵƐeĚ	ƚo	

cƌeĂƚe	ƐcƵůƉƚƵƌe	ĂnĚ	ϯ�	ǁoƌŬ͘

Compositions in Print
Learners use coloured paints and objects 
with a variety of shapes and textures to 

cƌeĂƚe	ƉƌŝnƚeĚ	coŵƉoƐŝtionƐ͘	

Principle 2:	Kne	ůeĂƌnŝnŐ	oƵƚcoŵe	cĂn	ďe	ĂcŚŝeǀeĚ	ƚŚƌoƵŐŚ	ŵĂnǇ	ƉoƐƐŝďůe	ĂctiǀŝtieƐ	

Primary 4, Unit 5
Materials & Compostion 
 

dŚe	�ƌƚƐ	;sŝƐƵĂů	�ƌƚƐ	Θ	�ƌĂŌƐͿ	 WƌŝncŝƉůe	Ϯ



ϯ1

How to Direct a Scene
Learners watch the teacher direct 
Ă	Ɛcene	;ŝŵƉƌoǀŝƐeĚ	oƌ	ƐcƌŝƉƚeĚͿ	ƚo	
ƵnĚeƌƐƚĂnĚ	Śoǁ	Ěŝƌection	ŝƐ	Őŝǀen	
ĂnĚ	ƌeĮneŵenƚƐ	ŵĂĚe͘	

Costume Design
Learners design costumes for their 
ƉeƌĨoƌŵĂnceƐ	ƚo	ĨƵƌƚŚeƌ	ƌeĮne	ŝĚeĂƐ͘	

Pause and Improve
KƉƉoƌƚƵnŝtieƐ	Ăƌe	Őŝǀen	Ĩoƌ	ůeĂƌneƌƐ	

to pause a performance so that 
ƐƵŐŐeƐtionƐ	Ĩoƌ	ŝŵƉƌoǀeŵenƚ	cĂn	ďe	
eŝƚŚeƌ	ĚeƐcƌŝďeĚ	oƌ	ĚeŵonƐƚƌĂƚeĚ͘		

Giving Feedback
>eĂƌneƌƐ	Ăƌe	ĂůůocĂƚeĚ	ƐƉecŝĮc	ƌoůeƐ	

when watching performances to 
ĨeeĚďĂcŬ	on	ĂƌeĂƐ	ƐƵcŚ	ĂƐ	ǀoŝce͕	

ŵoǀeŵenƚ	ĂnĚ	ƐƚĂŐŝnŐ͘	

Record and Reflect
>eĂƌneƌƐ	ŵĂŬe	ƵƐe	oĨ	ƚecŚnoůoŐǇ	Ͳ	

ǀŝĚeo͕	ƉŚoƚoŐƌĂƉŚǇ͕ 	ĂƵĚŝo	ƌecoƌĚŝnŐƐ	
ƚo	ƌeŇecƚ	ƵƉon	ƚŚeŝƌ	ƉeƌĨoƌŵĂnceƐ͘	

Rehearsal Diary
Learners create a diary entry  for each 
rehearsal detailing the improvements 

ŵĂĚe	ĂnĚ	neǆƚ	ƐƚeƉƐ͘		

Learning Outcome

Explore how to improve 
roles in a performance 

in order to perfect a 
performance

Hot Motivations
Learners are hot-seated in character 
ƚo	ĨƵƌƚŚeƌ	ƌeĮne	ƚŚeŝƌ	ƵnĚeƌƐƚĂnĚŝnŐ	
oĨ	ŵotiǀĂtionƐ	ĂnĚ	ĂctionƐ͘

The Good and the Bad
Learners list the features of good 
;ĂnĚ	ďĂĚͿ	ĂctinŐ͘

Performance Review
Learners write a review for a 

performance they have seen where 
ƚŚe	ĂctinŐ	ǁĂƐ	oƵƚƐƚĂnĚŝnŐ͘	dŚeǇ	
ŝůůƵƐƚƌĂƚe	ƚŚeŝƌ	ƌeǀŝeǁ	ǁŝƚŚ	ƐƉecŝĮc	
eǆĂŵƉůeƐ	Ĩƌoŵ	ƚŚe	ƉeƌĨoƌŵĂnce͘

Direct and Develop
>eĂƌneƌƐ	ǁoƌŬ	ǁŝƚŚŝn	Ă	ŐƌoƵƉ	ĂƐ	Ă	
Ěŝƌecƚoƌ	ƚo	ĚeǀeůoƉͬƌeĮne	Ă	ƐŚoƌƚ	

ƉeƌĨoƌŵĂnce͘	

dŚe	�ƌƚƐ	;�ƌĂŵĂͿ	 WƌŝncŝƉůe	Ϯ

Principle 2:	Kne	ůeĂƌnŝnŐ	oƵƚcoŵe	cĂn	ďe	ĂcŚŝeǀeĚ	ƚŚƌoƵŐŚ	ŵĂnǇ	ƉoƐƐŝďůe	ĂctiǀŝtieƐ	

Primary 6, Unit 4
Developing Roles 
 



The Arts

ϯϮ

This is my Name
Learners create their own personal 
typographic logo using either their 
ǁŚoůe	nĂŵe	oƌ	ŝnŝtiĂůƐ͘	

Logos for recycling
Learners create a logo for a campaign 
ƚŚĂƚ	ƉƌoŵoƚeƐ	ƌecǇcůŝnŐ	ĂnĚ	ƌeƵƐŝnŐ͘	

Favourite Logos
Learners write about a favourite 

ůoŐo͘	dŚeǇ	ĚŝƐcƵƐƐ	ǁŚǇ	ƚŚeǇ	ůŝŬe	ŝƚ	
and what it communicates about the 

ƉƌoĚƵcƚ	oƌ	Ɛeƌǀŝce͘	

Colour Power
Learners explore the impact of colour 

by exploring and comparing a range 
oĨ	ǁeůů	Ŭnoǁn	ůoŐoƐ͘

Featuring Fashion
Learners create a clothing and 

ĨĂƐŚŝon	ĚeƐŝŐn	ůoŐo͘	dŚeƐe	cĂn	eŝƚŚeƌ	
be digitally printed onto t-shirts or 
ƌeƉƌoĚƵceĚ	ƵƐŝnŐ	ƉenƐ͕	ƉencŝůƐ	oƌ	

ůeƩeƌƐeƚƐ͘		

A Design Agency
>eĂƌneƌƐ	ǁoƌŬ	ŝn	ŐƌoƵƉƐ	ĂƐ	ĚeƐŝŐn	
ĂŐencŝeƐ	ĂnĚ	ĂƐŬeĚ	ƚo	cƌeĂƚe	Ă	ůoŐo	
Ĩoƌ	Ă	neǁ	ƉƌoĚƵcƚ͘		�ĂcŚ	ŐƌoƵƉ	

ƉƌeƐenƚƐ	ƚŚeŝƌ	ŝĚeĂƐ	ƚo	ƚŚe	ƚeĂcŚeƌ͘ 	

Learning Outcome

Explore why a symbol 
or logo is suitable for 
coŵŵeƌcŝĂů	ƵƐe͘

Key Words
>eĂƌneƌƐ	ůŝƐƚ	ǀeƌďƐ	ĂnĚ	ĂĚũectiǀeƐ	ŝn	
ƌeƐƉonƐe	ƚo	ƚŚe	ůoŐo	Ĩoƌ	Ă	ƉĂƌticƵůĂƌ	
product or service and discuss why 
ƚŚeǇ	ƐeůecƚeĚ	ƚŚeƐe	ǁoƌĚƐ͘

Top 10 logos
Learners list the logos and symbols 
ƚŚeǇ	Ŭnoǁ	ĂnĚ	coŵƉĂƌe	ƚŚeŝƌ	ůŝƐƚƐ͘	
dŚeǇ	cƌeĂƚe	Ă	cůĂƐƐ	͚doƉ	1Ϭ͛͘ 		

Promotional Features
>eĂƌneƌƐ	ůooŬ	Ăƚ	Ă	ƌĂnŐe	oĨ	ůoŐoƐ	ƚŚeǇ	

are unfamiliar with and determine 
what product or service it might be 
ĂĚǀeƌtiƐŝnŐͬƉƌoŵotinŐ	ďǇ	eǆƉůoƌŝnŐ	

ŝƚƐ	ĨeĂƚƵƌeƐ͘	

A New Logo
>eĂƌneƌƐ	Ăƌe	ĂƐŬeĚ	ƚo	cƌeĂƚe	Ă	ůoŐo	
or symbol for their own product or 

community using digital technology 
;ŝĨ	ĂǀĂŝůĂďůeͿ	oƌ	ƚƌĂĚŝtionĂů	ƉĂŝntinŐ͕	
ƐŬeƚcŚŝnŐ	ĂnĚ	ĚƌĂǁŝnŐ	ƚecŚnŝƋƵeƐ͘

dŚe	�ƌƚƐ	;�ƌƚ	Θ	�ƌĂŌͿ				

Principle 2:	Kne	ůeĂƌnŝnŐ	oƵƚcoŵe	cĂn	ďe	ĂcŚŝeǀeĚ	ƚŚƌoƵŐŚ	ŵĂnǇ	ƉoƐƐŝďůe	ĂctiǀŝtieƐ	

Primary 7, Unit 4
Graphic Design 
 

	 WƌŝncŝƉůe	Ϯ
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ϯϯ

Soundtracks
>eĂƌneƌƐ	cƌeĂƚe	ƐoƵnĚƚƌĂcŬƐ	ƚo	
ŝŵĂŐŝneĚ	ƐŝƚƵĂtionƐ	oƌ	ƐƚoƌŝeƐ	;ƐƵcŚ	
ĂƐ	Śoƌƌoƌ͕ 	coŵeĚǇ	oƌ	ƌoŵĂnce͕	
ƚƌĂŐeĚǇͿ	ƵƐŝnŐ	ŝnƐƚƌƵŵenƚƐ͕	ǀoŝceƐ	
ĂnĚͬoƌ	ƉeƌcƵƐƐŝon͘	

Teaching Music
Learners act as leaders within the 
class by teaching their peers how 
ƚo	ƐŝnŐ	ƐonŐƐ	ƚŚeǇ	Ăƌe	ĨĂŵŝůŝĂƌ	ǁŝƚŚͬ
enũoǇ͘	

Occasional Music
Learners explore styles and genres 

of music that might be used for 
ƐocŝĂůͬcoŵŵƵnŝƚǇ	occĂƐŝonƐ͘	dŚeǇ	

create their own pieces that echo the 
cŚĂƌĂcƚeƌŝƐticƐ	ĚŝƐcƵƐƐeĚ͘		

Musical Images
 Learners respond to new musical 
ƐƚǇůeƐͬŐenƌeƐ	ďǇ	cƌeĂtinŐ	ŐƌĂƉŚŝc	

scores or pictures that visualise what 
ƚŚeǇ	Ăƌe	ůŝƐƚenŝnŐ	ƚo͘

Music for the Future
Learners consider music of the future 
ĂnĚ	ĚeƐŝŐnͬcƌeĂƚe	ƚŚeŝƌ	oǁn	ƐcoƌeƐ	

ĂnĚ	ƉeƌĨoƌŵĂnceƐ͘

Public Descriptions
Learners explore published 

ĚeƐcƌŝƉtionƐ	oĨ	ŵƵƐŝcĂů	ƉŝeceƐ	ƚo	
ƵnĚeƌƐƚĂnĚ	ƐƉecŝĮc	ĨeĂƚƵƌeƐ	ĂnĚ	

cŚĂƌĂcƚeƌŝƐticƐ͘			

Learning Outcome

Explore new styles and 
genres of music 

Performing Joys
>eĂƌneƌƐ	ƌeŇecƚ	ƵƉon	ƚŚe	neǁ	
musical styles or genres they have 
been introduced to and select one 
ƚŚeǇ	ŚĂǀe	enũoǇeĚ	ƚo	ƉeƌĨoƌŵ͘	

Comparing Features
Learners listen to a range of new 
ƐƚǇůeƐͬŐenƌeƐ	ƵƐŝnŐ	ĂǀĂŝůĂďůe	
ƚecŚnoůoŐǇ	;Ĩoƌ	eǆĂŵƉůe	ƌĂĚŝo	oƌ	
ŝnƚeƌneƚͿ	ĂnĚ	coŵƉĂƌe	ƚŚeŝƌ	ŵƵƐŝcĂů	
ĨeĂƚƵƌeƐ	;ƚeŵƉo͕	ƌŚǇƚŚŵ͕	ŚĂƌŵonǇ͕ 	
ƚone	coůoƵƌͿ

Pattern and Style
Learners consider the rhythms and 
ƉĂƩeƌnƐ	oĨ	neǁ	ƐƚǇůeƐ	ĂnĚ	ŐenƌeƐ	

and present these physically through 
eŝƚŚeƌ	ĚĂnce	oƌ	ďoĚǇ	ƉeƌcƵƐƐŝon͘	

Musical Clues
>eĂƌneƌƐ	Ăƌe	Őŝǀen	ǁƌŝƩen	oƌ	ǀeƌďĂů	

clues to new musical style they have 
been introduced to and decide what 
ƚŚeǇ	Ăƌe͘	&oƌ	eǆĂŵƉůe͕	ZeŐŐĂe͗	͚ϰͬϰ	

ǁŝƚŚ	ŵŝƐƐŝnŐ	ďeĂƚ	eŵƉŚĂƐŝƐ͕	oīͲďeĂƚ	
ƋƵĂǀeƌƐ͕	eůecƚƌŝc	ŐƵŝƚĂƌ	ĂnĚ	ĚƌƵŵƐ͛

dŚe	�ƌƚƐ	;DƵƐŝc	Θ	�ĂnceͿ					 WƌŝncŝƉůe	Ϯ

Principle 2:	Kne	ůeĂƌnŝnŐ	oƵƚcoŵe	cĂn	ďe	ĂcŚŝeǀeĚ	ƚŚƌoƵŐŚ	ŵĂnǇ	ƉoƐƐŝďůe	ĂctiǀŝtieƐ	

Primary 8, Unit 1
Musical Language 
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